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Name of researcher: Ritch Enos Kacelenga
Name and t i t l e  of faculty  adviser: Edward A. S treeter, Ed.D.
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Problem
In the Seventh-day Adventist educational system, a need exists  
fo r research concerning the interpersonal relationshios between school 
principals and teachers, p a rtic u la rly  regarding the way in which 
teachers perceive the p rin c ip a l's  ro le . A school principal is in the 
unique position of being able, independently, to a ffe c t the func­
tioning o f an en tire  school s ta f f .  The teachers' oerceptions of the 
principal a ffe c t th e ir  interpersonal relationships and, consequently, 
the school clim ate. There is a need to know about this aspect in 
order to work cut e ffec tive  ore-service and in-service tra in ing  for 
school principals .
?
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Method
All teachers in the ten academies of the Lake Union Conference 
served as the population sample. A questionnaire was used to co llect 
data from the teachers regarding th e ir  perceptions o f an SDA academy 
orinc ipa l's  effectiveness in fiv e  functional areas o f administration. 
The data were f i r s t  analyzed descrip tive ly . Then four hypotheses 
were tested fo r s ta t is t ic a l significance by independent t - te s t  and 
one-way analysis of variance for repeated measures.
Conclusions
1. Teachers d iffe red  s lig h tly  in th e ir  perceptions of the prin ­
c ipa l's  effectiveness in the fiv e  functional areas of adm inistration.
2.  Overall results showed that teachers strongly agreed that 
the orincipal was e ffe c tiv e  in sp iritu a l clim ate.
3. Teachers also agreed that the principal was e ffec tive  in 
management. The school principal needed to improve in the other areas, 
especially in school-community re lations .
A. Teachers with most experience in teaching (ten or more years 
of teaching) perceived the principal to be most e ffe c tiv e  in school 
management and least e ffe c tiv e  in curriculum and instruction .
Recommendations
1. Academy orincipals should attempt to discover how the 
classroom teachers perceive the p rincipals ' effectiveness and try  to 
enter into some kind o f dialogue between themselves and the teachers 
for mutual development in th e ir  re lations.
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i.. When h iring  academy p rin c ip a ls , preference should be given 
to candidates who demonstrate a b i l i t y  to lis te n  to others and are 
s k il lfu l in human relations as well as in adm inistrative and super­
vising competencies.
3. Teachers' perceptions of p rin c ip a l's  effectiveness can be 
used as part of a needs assessment in order to plan a practical and 
e ffec tive  in -serv ice  training for those academy principals already on 
the job.
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TABLE OF CONTENTS
LIST OF TABLES.............................................................................................  v
ACKNOWLEDGEMENTS .........................................................................................  v i i i
Chapter
I .  INTRODUCTION ............................................................................  1
Statement of the Problem ...................................................  2
Purpose of the S tu d y ...........................................................  3
Questions to be Examined ...................................................  3
Importance of the S t u d y ...................................................  3
D efin ition o f T e r m s ...........................................................  4
Hypotheses ............................................................................  5
Delim itations ........................................................................  7
Organization o f the Study ............................................... 3
I I .  REVIEW OF LITERATURE................................................................ 9
Introduction ........................................................................  9
Teachers' Perceptions of the Principal .....................  11
The Principals Need to Know How Group Members
Perceive Them........................................................................  12
D ifferen t Constituencies Perceive the Principal
D i f f e r e n t l y ........................................................................  16
The Principal as an Instructional Leader .................  20
An Ideal P r in c ip a l ................................................................ 23
Related Studies .................................................................... 26
Summary..................................................................................... 30
I I I .  RESEARCH D E S IG N ........................................................................  32
Type of Research....................................................................  32
P o pu la tion ................................................................................. 32
Sample ..................................................................................... 33
Questionnaire ........................................................................  33
Collection o f D a ta ................................................................ 36
Descriptive Analysis of D a ta ........................................... 37
Statement of Hypotheses and Methods of Analysis. . 37
Summary..................................................................................... 40
IV. PRESENTATION AND ANALYSIS OF D A T A ..................................  42
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Collection o f D a ta .........................................................................42
Ranking of Academy Principals ........................................... 43
Demographic Descriptions .......................................................... 44
Measurement Data on the Instru m ent.......................................... 48
Descriptive Analysis of Basic Data on Part I I  of
the Q u e s t io n n a ire .................................................................... 48
Comparison o f Perceptions o f the Various Teacher
C a te g o rie s ......................................................................................80
Hypothesis Testing ...........................................................  82
Sum m ary.............................................................................................. 90
V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS ....................  93
S u m n ary .............................................................................................. 93
C o n c lu s io n s ...................................................................................... 99
Recommendations to the Lake Union Conference . . . .  101




BIBLIOGRAPHY ......................................................................................................  130
V I T A ..........................................................................................................................135
IV
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
LIST OF TABLES
1 Ranking o f Academy Principals According to Responses
of Superintendents of Schools .......................................................  44
2 D is tribu tion  o f Sex and Age among T e a c h e r s ..............................45
3 D is tribu tion  o f Highest Earned College Degree among
T e a c h e rs .................................................................................................. 46
4 D is tribu tion  o f College Graduation Dates among
T e a c h e r s .................................................................................................. 47
5 D istribu tion  of Teachers According to Teaching
Experience (Excluding the 1982-1983 School Year) . . .  48
6 D istribu tion  o f Teachers According to Teaching Service
in the Present School (Excluding the 1982-1983 School 
Year) .......................................................................................................49
7 R e lia b ili ty  and Item Discrim ination ..........................................  51
8 A ll Teachers' Perceptions of Academy P rin c ip a l's
Effectiveness by Ranked I t e m ........................................................ 52
9 Functional Administrative Areas Ranked According to the
Mean Based on A ll Teachers' Responses.......................................55
10 Male Teachers' Perceptions o f Academy P rincipal's
Effectiveness by Ranked I t e m ........................................................ 57
11 Functional Administrative Areas Ranked According to the
Mean Based on Male Teachers' R esp o n ses ...................................58
12 Female Teachers' Perceptions of Academy P rincipal's
Effectiveness by Ranked I t e m ........................................................ 59
13 Functional Administrative Areas Ranked According to the
Mean Based on Female Teachers' Responses .........................  60
14 Perceptions o f Teachers (with M.A. Degree) o f Academy
P rin c ip a l's  Effectiveness by Ranked Item .........................  61
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
15 Functional Adm inistrative Areas Ranked According to
the Mean Based on Responses o f Teachers with M.A.
D egree.................................................................................................  62
16 Perceptions of Teachers (with Other Levels of Education)
of Academy P rin c ip a l's  Effectiveness by Ranked Item . 63
17 Functional Adm inistrative Areas Ranked According to the
Mean Based on Responses o f Teachers with Other Levels 
of Education ..................................................................................... 54
18 Perceptions of Teachers (with 1-4 Years Teaching
Experience) o f P rin c ip a l's  Effectiveness by Ranked
Ite m .......................................    55
19 Functional Adm inistrative Areas Ranked According to the
Mean Based on Responses of Teachers with 1-4 Years 
Teaching Experience .................................................................... 57
20 Perceptions o f Teachers (with 5-9 Years Teaching
Experience) of P rin c ip a l's  Effectiveness by Ranked
Ite m .....................................................................................................  58
21 Functional Adm inistrative Areas Ranked According to the
Mean Based on Responses of Teachers with 5-9 Years 
Teaching Experience .................................................................... 59
22 Perceptions o f Teachers (with Ten or More Years Teaching
Experience) of P rin c ip a l's  Effectiveness by Ranked
I te m .....................................................................................................  70
23 Functional Adm inistrative Areas Ranked According to the
Mean Based on Responses o f Teachers with Ten or More 
Years Teaching Experience ....................................................... 71
24 Perceptions of Teachers (with Less than One Year of
Teaching in Present School) of P rincipal's
Effectiveness by Ranked I t e m ................................................... 72
25 Functional Adm inistrative Areas Ranked According to tne
Mean Based on Responses of Teachers with Less than
One Year o f Teaching in Present S choo l..............................  73
25 Perceptions of Teachers (with 1-4 Years of Teaching in 
Present School) o f P rinc ipa l's  Effectiveness by 
Ranked I t e m ..................................................................................... 74
27 Functional Adm inistrative Areas Ranked According to the 
Mean Based on Responses o f Teachers with 1-4 Years of 
Teachinc in Present School .......................................................  75
VI
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
28 Perceptions o f Teachers (with 5-8 Years of Teaching
in Present School) o f P rin c ip a l's  Effectiveness by 
Ranked I t e m ..................................................................................... 76
29 Functional Adm inistrative Areas Ranked According to the
Mean Based on Responses o f Teachers w ith  5-8 Years of 
Teaching in Present School ...................................................  77
30 Perceptions o f Teachers (with over Eight Years of
Teaching in Present School) o f P rin c ip a l's  E ffec tive ­
ness by Ranked I t e m ...................................................................  78
31 Functional Administrative Areas Ranked According to the
Mean Based on Responses o f Teachers with over Eight 
Tears o f Teaching in Present S c h o o l..................................  80
32 Hypothesis I .  T-Test on A ll A r e a s .....................................  83
73 Means and Standard Deviations. Five Areas -  All
Respondents....................................................................................  34
34 Analysis o f Variance -  Hypothesis 2 ............................ 84
35 Table of Contrasts between Means. Hypothesis Z . . .  . 85
36 Means and Standard Deviations Five Areas - Group I
Principals ....................................................................................  36
37 Analysis o f Variance -  Hypothesis 3 .....................................  87
38 Table of Contrasts between Means. Hypothesis 3 . . . . 37
39 Means and Standard Deviations Five Areas -  Group 2
Principals ....................................................................................  38
40 Analysis o f Variance - Hypothesis 4 ...................................... 39
41 Table o f Contrasts between Means. Hypothesis 4 . . . . 90
V I 1
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
ACKNOWLEDGEMENTS
I am deeply indebted to the following persons whose assistance 
made i t  possible fo r th is  study to be completed:
The doctoral committee chairman. Dr. E. A. S treeter, who 
patien tly  guided me a t every stage of the study, and even went out 
of his way to speak or phone to respondents who delayed in returning  
the questionnaire; Dr. G. H. Akers who suggested changes in the 
format of the questionnaire before i t  was sent out to the respondents; 
Dr. Nancy Vyhmeister who c r i t ic a l ly  edited each chapter and made 
helpful suggestions; and Dr. W. G. A. Futcher who spent many hours of 
his own free  time working with the computer and supervising the 
s ta t is t ic a l aspects o f the study.
My gratitude also goes to Elder W. E. Minder, Director of 
Education in the Lake Union Conference, and to his secretary, Agnes 
Anderson, fo r kindly and promptly supplying me with information 
regarding the academies in the Lake Union Conference. In addition,
I am gratefu l to the Educational Management Team of the Lake Union 
Conference fo r granting me permission to c o lle c t data from the 
academy teachers. Many thanks to the teachers themselves and to the 
school superintendents fo r responding to the questionnaire.
F in a lly , my appreciation goes to my w ife Ruth, my daughter 
Mercy-Pam,and my son Leslie  fo r putting up w ith a l l  the financial and 
social inconveniencies in the course of w ritin g  th is d issertation .
vi i i
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER I 
INTRODUCTION
Leadership has been characterized as being a t the heart of 
administration (Gore & S ilander, 1959, p. 97); and F ied ler (1974) said 
that an organization without e ffe c tiv e  leadership is in trouble (p. 1). 
Thomas Gordon (c 1977) warned th a t
Leaders can make or break a group. Their a ttitu d es  and 
behavior strongly influence the group's performance and also  
the amount of sa tis fac tion  enjoyed by group members, as every­
one knows from d ire c t experience with teachers, adm inistrators, 
supervisors, committee chairpersons, coaches, managers, c lergy,
-iid elected o f f ic ia ls ,  (p. 2)
Regarding leadership in a school s itu a tio n , evidence in d i­
cates that the p rin c ip a l's  performance has a d irec t bearing not only 
on the teachers' performance but also on the functioning of the whole 
school (Abrell & Hanna, 1978).
In the Seventh-day Adventist educational system, a need 
exists fo r research concerning the interpersonal re lationships between 
school principals and teachers, p a rtic u la rly  regarding the way in 
which teachers perceive the p r in c ip a l's  ro le . A school principal is 
in the unique position of being ab le , independently, to a ffe c t  the 
functioning of an en tire  school s ta f f  (Fox, 1974; Hittm er & Loesch, 
1975). There is considerable evidence that the principal makes the 
difference in the school (Conant, I960; Silberman, 1974; 'r/ellisch  
at a l . ,  1978).
1
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The teacher's perceptions of the principal a ffe c t th e ir  
interpersonal relationships and, consequently, the school climate. 
However, knowledge o f the behaviors pertaining to e ffe c tive  principals 
is scarce, especially  as perceived by th e ir  school fa c u ltie s . There 
is a need to know about th is aspect in order to work out e ffec tive  
pre-service and in -serv ice  training fo r school p rincipals .
Statement of the Problem 
When the f i r s t  o f f ic ia l  Seventh-day Adventist academy was 
established a t Healdsburg, in C a lifo rn ia , in 1882, there was no need 
for an adm inistrator. The teaching s ta f f  consisted of only two 
teachers: Sidney Brownsberger and his w ife . The to ta l high-school 
enrollment stood a t th ir ty -th re e  students (Douglass, 1961).
Since the early  decades of the twentieth century, an evo­
lutionary change in school administration has taken place. Schools 
have assumed a d e fin ite  organizational structure such as elementary 
grades 1-8, secondary (academy) 3-12, and co llege. With the increase 
in enrollment, a l l  types o f problems confront the schools. There are 
demands on the schools to improve methods and fa c i l i t ie s  for teaching 
as well as providing q u a lified  personnel. These expectations have 
added greater resp o n s ib ility  fo r fa c i l i t a t iv e  adm inistration by the 
principal. The complexity of school populations, organizations, and 
curricu la , together with the added resp o n s ib ility  fo r increased social 
services, c a lls  fo r e ffe c tive  principal ship. The problem of account­
a b il ity  requires th a t the school principal be competent.
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Purpose of the Study
In the Seventh-day Adventist formal educational s e ttin g , 
l i t t l e  i f  any research has been undertaken into the interpersonal 
relationships between principals  and teachers, especially concerning 
the way in which teachers perceive a p rin c ip a l’ s ro le . The teachers' 
perceptions of the principal a ffe c t th e ir  relationship and, u ltim ate­
ly ,  the school clim ate.
The purpose of th is  study was to id e n tify  classroom teachers' 
perceptions of how e ffe c tiv e  the Seventh-day Adventist academy 
Principal is in carrying out the functional adm inistrative areas of
s ta ff-p rin c ip a l re la tio n s , curriculum and instru ction , school 
management, school-community re la tio n s , and s p ir itu a l clim ate.
Questions to Be Examined
There were several questions that needed to be answered;
1. Oo teachers d istinguish in th e ir perceptions between more 
capable school principals and those who are less capable?
2. Does length o f teaching experience influence a teacher's  
perception of a p rin c ip a l's  effectiveness?
3. Oo teachers view d iffe re n tly  the effectiveness of the 
school principal among the f iv e  functional areas of adm inistration?
Importance o f the Study
Formal education in the United States is facing tremendous 
pressures from the society which supports i t  and which i t  serves.
This s ituation  also applies to the Seventh-day Adventist formal 
educational setting . In the face o f ris ing costs of education in
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
the parochial schools, the constituency is wondering whether there is 
rea lly  any d ifference between the public schools and the non-public 
schools that would ju s t ify  the high cost to parents.
Many of the community groups are demanding excellence in 
education, and school administrators are hard put to achieve th is  
excellence. The school p rin c ip a l, as an adm inistrator, has the d i f ­
f ic u lt  task of e ffec tin g  the necessary changes and adjustments sought 
by the constituency. In carrying out th is  task, the principal has to 
be in a face-to -face  re lationship with d iffe re n t reference groups 
such as teachers, supervisors, students, parents, and other members 
of the constituency.
The review of the lite ra tu re  undertaken at the James White 
Library fo r th is  study does not show any evidence e ith er o f the 
existence of studies concerning teachers' perceptions o f Seventh-day 
Adventist academy principals or o f what is considered an e ffe c tiv e  
S.D.A. academy p rin c ip a l. Reading em pirical evidence provided by a 
study of th is nature would help the principal become aware o f the 
image that h is /her behavior communicates to the s ta f f ,  the students, 
the parten ts , and the community members. He/she would then try  to 
improve h is /her performance as school principal by discarding the 
undesirable behaviors or practices that m ilita te  against being e f ­
fec tive . This study has attempted to present such evidence.
D efin ition  of Terms
The follow ing terms used in th is  study are intended to convey 
the meaning as follows:
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Group 1 Principals are those academy principals ranked 1-5. 
This rating was based on the analysis of the responses of superin­
tendents of schools to the second part o f the questionnaire.
Group 2 Principals are those academy principals ranked 6-10. 
This rating was based on the analysis of the responses of superin­
tendents of schools to the second part o f the questionnaire.
Academy is the name applied by Seventh-day Adventists to 
th e ir  secondary schools in the United States and Canada. These four- 
year schools, which are operated as residentia l and/or non- 
residentia l schools, are also called boarding or non-boarding (day) 
academi es.
Administrator is a fu ll  time professional person whose 
responsib ility  is to carry out the polic ies la id  down by the board. 
The adm inistrator also cares fo r the en tire  school program. In 
many schools the adm inistrator is a principal-teacher who carries  
a reduced teaching load in addition to h is/her adm inistrative work.
Superintendent of Schools is the d irec to r o f education for a 
local conference, and is usually a member o f the local academy board 
of education.
The Functional Administrative Areas are those aspects of 
administration that are directed daily  by the school p rinc ipa l. In 
this study, these areas are s ta ff-p rin c ip a l re la tio n s , curriculum, 
and i n s t r u c t i o n ,  school management, school-community re la tio n s , and 
s p iritu a l clim ate.
Seventh-day Adventist Church is defined as "A conservative
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Christian body worldwide in extent, evangelical in doctrine, and 
professing no creed but the 3 ib le . I t  places strong emphasis on the 
Second Advent . . . and observes the Sabbath of the B ib le , the 
seventh day of the week (Neufeld, 1976, p. 1325).
General Conference o f Seventh-day Adventists refers to the 
headquarters of the world church organization of Seventh-day 
Adventists located at Takoma Park, Maryland, near Washington, D.C.
Lake Union Conference is an adm inistrative un it o f the 
Seventh-day Adventist Church. I t  consists of fiv e  local conferences 
encompassing the states of I l l in o is ,  Indiana, Michigan, and Wisconsin.
Local Conference is defined as "a un it of S.D.A. Church 
organization composed of the local churches w ithin a given area such 
as a state" (Neufeld, 1976, p. 346).
Hypotheses
The study was designed to tes t the following experimental 
hypotheses:
I .  There is a s ig n ifican t d ifference in teachers' perceptions 
of p rin c ip a l's  effectiveness between those principals ranked 1-5 
(Group 1) and those ranked 6-10 (Group 2) in a l l  the fiv e  functional 
areas o f adm inistration.
Z. There is a s ig n ifican t d ifference in teachers' perceptions 
of p rin c ip a l's  effectiveness among the f iv e  functional areas of 
adm inistration fo r both groups-
3. There is a s ig n ifican t d ifference in teachers' perceptions 
of p rin c ip a l's  effectiveness among the f iv e  functional areas of
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administration fo r those principals ranked 1-5 (Group I ) .
4. There is a s ig n ifican t difference in teacher's perceptions 
of p rinc ipa l's  effectiveness among the fiv e  functional areas of 
administration fo r those principals ranked 5-10 (Group 2 ).
Delim itations
There were several delim itations to th is  study:
1. The study was res tric ted  to examining SDA academy 
principals ' effectiveness only.
2. Only the perceptions o f classroom teachers in those SDA 
schools were considered.
3. Financial considerations made i t  necessary to re s tr ic t  
the study to SDA academies in the Lake Union Conference as lis ted  in 
the Yearbook o f the General Conference o f Seventh-day Adventists, 1982. 
The study included a l l  day and boarding .academies, grades 9-12, located 
within the Lake Union Conference.
4. The sample-selection process did not discrim inate by 
years of teaching experience, level of tra in ing  (degrees and c e r t i f i ­
cation), age, sex, or race of teachers or p rin c ip a ls .
5. The study did not take into account such school aspects
as student enrollm ent, funding, personnel supervised by the p rin c ip a l, 
or number and location o f school buildings under the charge of the 
p rin c ip a l, although these were admittedly factors th a t could influence  
teachers' perceptions o f p rin c ip a l's  effectiveness.
5. Variables over which schools had no co n tro l, such as race, 
sex, socio-economic background, were not part o f th is  study.
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Organization o f the Study 
This study was an inquiry in to  classroom teachers' perceptions 
of Seventh-day Adventist academy p rin c ip a l's  effectiveness in the Lake 
Union Conference. The contents o f the chapters in th is  study are 
outlined as follows:
Chapter I contains an introduction to the study, statement of 
the problem, purpose of the study, and questions to be examined. I t  
also includes sections on the importance of the study, d e fin itio n s  of 
terms, hypotheses, de lim ita tions, and an outline of the study.
Chapter I I  presents a general review of l ite ra tu re  on the 
topic and a review of l ite ra tu re  on specific  studies relevant to 
teachers' perceptions of p rin c ip a l's  effectiveness.
Chapter I I I  describes the research design and the methods of 
data analysis.
Chapter IV presents and analyzes the data.
Chapter V is a summary of the study along with conclusions 
reached from the analysis and evaluations o f the data. Implications 
and recommendations for fu rther study are also included.
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CHAPTER I I  
REVIEW OF LITERATURE
The purpose of th is chapter is to investigate from l i t e r a ­
ture how a school principal is perceived by teachers and other re fe r­
ence groups. The chapter consists of the follow ing sections: in tro ­
duction, teachers' perceptions of the p r in c ip a l, the p rinc ipa l's  need 
to know how group members perceive him /her, the d iffe re n t perceptions 
held by d iffe re n t constituencies, the p rincipal as an instructional 
leader, the ideal p rin c ip a l, related studies, and a summary.
Introduction
The United States has both public and non-public schools.
The public schools are organized into school d is tr ic ts  or adminis­
tra tiv e  un its . Campbell (1965) stated th a t, during the seventeenth 
and eighteenth centuries, .American schools were essentia lly  private  
or church in s titu tio n s . Control rested in the hands of individuals  
or church groups. I t  was not u n til about 1800 that a growing demand 
fo r public education was promoted by such men as Thomas Jefferson, 
Horace Mann, and Henry Barnard. In 1821, the f i r s t  public secondary 
school was organized in Boston, Massachusetts (p. 3 ).
As the population increased, the schools had to expand th e ir  
size and services. A "head teacher" was appointed to handle the 
increasing number of duties required fo r a school to operate. The
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principal ship eventually developed from this position. The t i t l e  
"principal teacher" was f i r s t  used to indicate the position held by 
a teacher who had been assigned some extra adm inistrative duties. 
Later, however, the t i t l e  was shortened to "principal" (Anderson &
Van Dyke, 1972, pp. 4 -5 ).
I t  is important to note that the f i r s t  principals were 
teachers. Because the position developed from the ranks of the class­
room teachers, there existed a close relationship between the adminis­
tra tiv e  and instructional tasks (Anderson & Van Dyke, 1972, p. 4 ) .  
Michel (1976, p. 23) observed th a t , consequently, "the o rien ta tio n  of 
the school principal was decidedly toward the facu lty  and the s ta f f  
of the school. He/she was not considered a fu ll member of the central 
administration" (p. 23). When the position of superintendent devel­
oped la te r  in the nineteenth century, the principal began to serve as 
the lia ison  person between the central o ffice  and the teachers in 
his/her school (Anderson & Van Dyke, 1972, p. 5). He/she was thus 
the instructional leader.
By the 1950s, however, the p rinc ipa l's  performance as the 
instructional leader began to be c r it ic iz e d . Educational adminis­
tra tion  in general was thought by many to be too au th o rita tian  and 
resistant to change and innovation. Principals p a rtic u la rly  had been 
the target of some c r it ic s  who described them as "the most au th o rita r­
ian group o f people l e f t  in the United States." They were charged 
with having " fa iled  to rise  to th e ir  mission" and were c r it ic iz e d  for 
having emphasized the managerial aspects of adm inistration to the 
neglect of instructional leadership. Principals were also accused of
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relying on the au thority  incumbent in th e ir  positions rather than on 
th e ir own knowledge, tra in in g , and a b i l i t ie s  to be educational leaders 
(Grieder, 1969, pp. 1540155).
Teachers' Perceptions of the Principal
Not much research or meaningful l i te r a tu r e  exists concerning 
the interpersonal relationships between princ ipa ls  and teachers in 
the school setting . Researchers have ty p ic a lly  investigated the 
attitudes toward the adm inistrative structure of which the principal 
is a part (Wittmer & Loesch, 1976, p. 99).
Trump (1972, p. 4) and Wittmer and Loesch (1976, p. 98) de­
clared that central among the personal re lationshios that ex is t in 
any school is that between the principal and the teachers. The 
principal is in the unique position of being able to independently 
affect the functioning of the en tire  teaching s ta f f .  He/she is the 
central figure  in creating a positive learning clim ate. These 
researchers stated that principals who are f a c i l i t a t iv e  persons 
respond to the needs o f students and teachers a lik e .
However, i t  is  not so much how the leader behaves that counts 
as how h is /her behavior is perceived by teachers. Both the users of 
the Leadership Behavior Descriptive Questionnaire (LBDQ) and users of 
Halpin's Organizational Climate Descriptive Questionnaire (OCDQ) 
assume that how the leader re a lly  behaves is less important than how 
the teachers perceive that behavior; i t  is th e ir  perception of h is / 
her behavior— i f  anything— that influences th e ir  own actions and thus 
determines what is ca lled  leadership. Evidence indicates th a t, in a
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school s itu ation , the p r in c ip a l’ s performance has a d ire c t bearing not 
only on the teachers' performance but also on the functioning of the 
whole school.
Relevant to supervisor [p rin c ip a l]-teac h er relationships  
is the knowledge that teachers not only a n tic ip a te , recognize, 
and in te rp re t the behaviors o f supervisors but also an tic ip a te  
and in te rp re t the to ta l school environment. I t  follows th a t they 
w ill behave— play th e ir  ro le— in a manner consistent with th e ir  
perceptions of the s ituations in which they find  themselves.
(Abrell & Hanna, 1978, p. 441)
Silberman (1974) considered the principal as the most important 
adult in the school in setting the pace when she said:
A school is as good or as bad, as creative or as s te r i le ,  as 
sensitive or as callous, as tru sting  or as suspicious, as f le x ib le  
or as r ig id , as free  or as in h ib ite d , as encouraging or as th reat­
ening, as the person who heads i t  up. (p. 50)
Conant (1960) said that " the d ifference between a good school
and a poor school is often the d ifference between a good and a poor
p rin c ip a l. A good school invariab ly  means strong leadership by the
principal" (p. 37). Gross and H e rr io tt (1965) concluded, on the basis
of th e ir  findings in the National Principal ship Study, that
of a l l  the adm inistrative o f f ic ia ls  in the complex bureaucracy 
that manages public school systems . . . ,  few have a t th e ir  
conmand greater p o te n tia lit ie s  fo r influencing d ire c tly  the 
type and q u a lity  of education young pupils are to receive than 
has the elementary school p rin c ip a l. He is the school executive 
in closest contact with the central functions of the school: 
teaching and learning, (p. 1)
The Principals Need to Know How Group 
Members Perceive Them
I t  is the p rin c ip a l's  respo ns ib ility  to id e n tify  teacher a t t i ­
tudes and perceptions and attempt to consolidate them with a view to 
modifying h is /her behavior to s a tis fy  the teachers' exoectatiOns (Moyer, 
1955, p. 4 ).
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The Greer, Galanter, and Nordlie study (1954) suggested that 
the a b il i ty  to perceive accurately the attitudes o f another may have 
the following consequences:
I f  one can an tic ip a te  the needs and behaviors of other people, 
he can act behaviors of other people, he can act to sa tis fy  them.
By satisfy ing the needs of others, an individual becomes in e ffe c t  
a "problem solver" fo r the other person. Research indicates that 
such problem solvers are often chosen as leaders; the more a 
leader is perceived as a problem solver, the more the followers  
appear to be motivated to help the leader, (p. 414)
I f  there is much difference between the teacher and the 
principal concerning the p rin c ip a l's  functions, teachers become more 
unsatis fied , less e ffe c tiv e , and have less confidence in the p rin c ip a l's  
leadership a b i l i t ie s  (Campbell, 1959, p. 3 ). Leaders must id e n tify  
and understand teachers' expectations i f  an e ffe c tiv e  working re la tio n ­
ship is to resu lt. Carruthers (1977) stated the idea succinctly:
Teachers have certa in  perceptions of the ro le  the principal 
is exh ib iting  or is  not exh ib iting  as the instructional leader 
of his s ta f f .  These perceptions may greatly  a ffe c t the teaching- 
learning environment which exists . . . T h e re fo re ,it seems 
apparent that any study dealing with the instructional leader­
ship exhibited by the secondary school principal also should 
look to the teacher fo r feedback, (p. 2)
In th e ir  "Study o f Teacher-Principal Relationships," whose 
purpose was to report how teachers f e l t  about th e ir  respective 
principals and the perceptions they had of the p rin c ip a l's  ro le ,
Wittmer and Loesch (1976) found th a t a fa c i l i ta t iv e  principal 
encourages teachers to take an active  part in setting  the learning  
climate of the school. Principals who exude confidence in th e ir  work 
tend to transmit th e ir  a ttitu d e  to teachers as well as to students. 
Teachers, lik e  students, discover that the school clim ate a f f e c t s  
th e ir  work. When the climate is safe, teachers feel free  to experiment
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and to try  new ideas that might better fa c i l i ta te  students’ personal 
growth. When teachers are threatened, they tend to regress to tra ­
d itiona l methods that help them to survive on the job (pp. 102- 
103).
Principal-teacher relationships often re s u lt in misunder­
standings. Principals may think they know what th e ir  teachers expect 
of them; but what they think may not necessarily be the case. 
Sweitzer's study (1965) found that secondary-school principals do not 
behave as teachers feel they should. The m ajority o f the discrep­
ancies were noted in the areas o f curriculum and in s tru c tio n , funds 
and f a c i l i t ie s ,  and personnel development, in th a t order (p. 383).
Several other studies have been conducted which dea lt with 
teachers' opinions/perceptions of the p rin c ip a l. For example. Bush 
(1955) described the feelings o f teachers regarding the p rincipal's  
ro le . Teachers f e l t  that the principal should keep them happy. He/ 
she should show concern fo r the teachers' welfare and come to the 
teachers' defence when necessary.  Fu r th er ,  the p rinc ipa l should give 
concrete help in teaching and yet rea lize  that the classroom is the 
"teacher's castle" (p. 24).
Goldman (1966) reported that teachers f e l t  th a t e ffective  
principals gave them understanding and help in dealing with th e ir  
problems and also allowed teachers to p artic ip a te  in  the decision­
making process in the school (p. 301).
Teachers want more proof than ta lk  that the principal is con­
cerned about them and the learning that goes on in the school. 
According to Ban (1970), i t  is only through an emphasis on the
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intangibles of the principal-teacher re la tionsh ip , l ik e  empathy, candor, 
and morale, that the learning process w ill  be aided (p. 443). Lee 
(1974) has pointed out that more and more instructional supervision, 
in the trad itiona l sense, has become unacceptable to teachers. As 
teachers became more professional, b e tte r tra in ed , and more s e lf -  
governing, instructional supervision and leadership has to change 
(p. 28).
Another variable that may a ffe c t the school climate is  the 
managerial style of the p rin c ip a l. In th e ir  research, L ip p itt  and 
White (1947) showed that the leadership style exhibited by a principal 
has an e ffe c t not only on the organizational clim ate o f the school 
but also on the leadership performance. L ip p itt  and White fu rther  
found that the most e ffe c tiv e  sty le  was democratic leadership.
(p. 319)
Stoops and Johnson (1967) developed leadership styles into  
which leadership actions could be c la s s ifie d . They id e n tifie d  four 
sty les . The f i r s t  was the democratic leadership which involves help­
ing others to help themselves in the attainment of goals which are 
important to them. The next was autocratic leadership. This leader­
ship s ty le  is exemplified by a d ic ta to ria l leader who assumes respon­
s ib i l i t y  fo r a ll  decisions. Another type was the la is s e z -fa ire  
leadership which is actually  no leadership a t a l l  in that each member 
of the group is allowed to act autonomously in setting  and achieving 
individual goals. The fourth type, called p a te rn a lis tic  leadership, 
can be described as a "bargain type o f leadership." The leader tr ie s  
to influence the group members by giving something the leader has
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for something the leader wants (pp. 34-37).
D iffe ren t Constituencies Perceive 
the Principal D iffe re n tly
The review of l ite ra tu re  shows that perceptions are not 
always on the same cognitive leve ls . Research reveals that how a 
leader sees his/her ro le  may be markedly d iffe re n t from the way group 
members perceive i t .  According to a study undertaken by the Commis­
sion on Schools of the North Central Association of the United States, 
the principals perceived themselves as adm inistrators, performing a 
leadership function w ith in  that context. They ranked as the highest 
ro le that of an adm inistrator and next that of instructiona l leadership. 
"Principals indicated that leadership characteristics which deal with 
the manner in which the principal relates to other people are the most 
necessary in order to function e ffe c tiv e ly  as a p rin c ip a l"  (Lozeau, 
1977, p. 336).
The diverse school constituencies, however, revealed varying 
perceptions of the p rin c ip a l's  ro le . Of a ll the d iffe re n t reference 
groups, probably no other is more important to the school principal 
than that of teachers who work under his/her supervision. The teacher 
and the principal are in a complementary role re lationsh ip  w ithin the 
school. Each one's expectations serve to define the behavior o f the 
other. Cobb's study (1978) investigated how p rin c ip a ls , teachers, and 
prospective teachers perceived the role of the principal in performing 
duties. He found th a t the m ajority of a l l  three groups agreed on 
supervision of the instructional program and ro le of curriculum  
consultant as the most important aspects of the p r in c ip a l's  ro le . The
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three groups also agreed that o ffice  manager and community leader 
were roles of minor importance:
Teachers and prospective teachers want a principal who w ill  
guide and ass is t them in matters o f curriculum and in improving 
th e ir  teaching, who w ill handle interpersonal relationships with  
s k i l l ,  and who w ill  see that agreed-upon goals are carried through 
to completion, (p. 45)
Divergences sometimes occur between teachers' perceptions of 
a p rin c ip a l's  effectiveness and the p r in c ip a l's  perceptions of h is / 
her own performance. The University o f Georgia examined the possible 
divergences between the way the elementary school principal viewed 
h is /her performance in carrying out specified adm inistrative practices 
and the way he/she was perceived by teachers o f the school. The two 
groups d iffe red  s ig n ifican tly  on th e ir  evaluation of the p rin c ip a l's  
performance on twenty-two of the fo r ty -s ix  adm inistrative practices 
that formed the rating  of the principal with respect to the actuating  
function. However, the groups did not d if fe r  in the ratings on the 
functions of planning, organizing, and evaluating. The principal is  
more concerned with the curriculum, supervision of instruction , 
teacher morale, re lations with the community, lunch-rooms, class 
scheduling, and other duties. His/her e ffic ie n c y  in performing these 
duties is the c r ite r io n  by which success as an adm inistrator is 
measured by the superiors, the lay public, and p a rtic u la rly  by the 
teachers w ith in  the school. Most elementary-school principals feel 
that they perform th e ir  duties in an e f f ic ie n t  manner (Gentry &
Kenney, in Jarv is , 1969, p. 88).
Is there a difference between subordinates' perceptions of the 
p rin c ip a l's  effectiveness and those o f the supervisors? Evidence
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suggests that there is . G r if f ith s  and Fredericksen (1962) stated that
. . . superiors and subordinates hold co n flic tin g  expectations of 
leader behavior. Superiors tended to rate higher those principals 
who demonstrate the capacity to stick to the job , understand 
w ritten communication, and have knowledge of teaching methods and 
techniques. Teachers, however, rate higher those principals who 
demonstrate a b il i ty  to get along with teachers, pup ils , and 
parents, and who show good informal oral communication s k i l l .
(pp. 348-349)
Sim ilar findings were obtained by the Stanford University  
School of Education research team. This research team studied teachers 
in th e ir  classrooms and administrators in th e ir  schools. The ratings 
supplied by teachers, p rin c ip a ls , and other administrators varied  
consistently from audience to audience. The teachers wanted a 
principal who would guide them, or a t least reinforce them, in i n i t i ­
ating educational innovations in a human, frien d ly  way. The central 
s ta ff  adm inistrators, however, wanted a principal to keep them 
informed about what was going on: they wanted th e ir  d irectives to be 
communicated to the teachers and interpreted to the public (Spindler, 
1963, p. 239).
Some of the constituencies that in te ra c t with principals are 
parents and students. How do they perceive the principal in carrying 
out his/her role? Do th e ir  perceptions d if fe r  from those of the 
teachers? Buffington and Medsker (1954) studied the behaviors of the 
elementary-school principals in Oakland, C a lifo rn ia .
The research showed th at teachers and parents observed prin ­
cipals in re la t iv e ly  d iffe re n t situations. Because of these d i f ­
ferences in the conditions under which they made th e ir  observa­
tions, they emphasized d iffe re n t aspects o f the p r in c ip a l’ s job 
in describing what they considered to be e ffe c tiv e  and in e ffec tive  
behavior on his p art. (p. 75)
The following behaviors o f an e ffe c tiv e  p rin c ip a l, lis ted  in
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the order of frequency, were mentioned by the teachers: (1) provides 
leadership fo r the teachers, (2) works with and fo r ch ildren , (3) main­
tains constructive relationships with the community, (4) provides 
e ffe c tiv e ly  with individual parents. Each one of these behaviors was 
subdivided into categories. The parents, on the other hand, described 
the following behaviors as proper fo r an e ffe c tiv e  p rin c ip a l: (1) 
develops e ffe c tiv e  relationships with parents' groups and the commu­
n ity , (2) works w ith , and takes care o f, ch ildren , and (3) knows 
parents and gives them assistance. Neither the teachers nor the 
parents reported c r i t ic a l  behaviors regarding the p rin c ip a l's  
resp o n s ib ilities  in supervising and improving curriculum or instruction 
and in h is /her relationships with the superintendent.
The parents emphasized the p rin c ip a l's  personal relationships  
with them, with pupils, and with the community groups— that is ,  the 
parents emphasized personal relationships with them, in d iv id u a lly  and 
in groups, and w ith th e ir  children. Both teachers and parents in d i­
cated a desire fo r  firmness on the part of the principal in dealing  
with children and with them. Both groups wanted to have a part in 
planning and executing the school's program (Adm inistrator's Notebook, 
in Jarvis , 1969, pp. 77-79).
Other dimensions re lated  to teachers' and parents' perceptions
of the principal are discussed in a study by Schütz (1961). The
author found that
. . . parents, and especially  teachers, seem to lik e  and respect 
principals who are s im ilar to themselves with regard to how they 
handle d i f f ic u l t  s ituations . Another important determinant of a 
parent's or teacher's lik in g  and respect fo r a principal is the 
s im ila r ity  of th e ir  values regarding how people in the school 
situation  should re la te  to each other, (pp. 166-167)
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
20
Students' perceptions of the p rin c ip a l's  effectiveness enlarge 
the understanding of the adm inistrative behavior of the school p rin ­
c ip a l, behavior which u ltim ate ly  re fle c ts  i t s e l f  in more e ffe c tiv e  
educational practices. Felton and Asbury (1978) studied ju n io r high- 
school students' perceptions of the p rin c ip a l's  ro le and effectiveness. 
They found "that males have a generally more favorable perception o f 
the p rin c ip a l's  effectiveness than do g ir ls "  (p. 109). Students did 
not d if fe r  by grade level e ith er in th e ir  perceptions of the prin ­
c ip a l's  role or in th e ir  perceptions of the p rin c ip a l's  e ffectiveness.
The Principal as an Instructional Leader
The position of the principal ship, as mentioned e a r l ie r ,  
developed from the ranks of the teachers and has evolved as a position  
which has as its  main function instructional leadership. In a pub li­
cation of the National Association o f Secondary School Principals  
(NASSP, 1976) e n title d  Job Descriptions fo r Principals and Assistant 
Principals: The Current Trends, a review of job descriptions fo r
principals from across the country was given. Without exception, the 
principal was s t i l l  the one person responsible fo r instructional 
leadership. In another NASSP publication (Melton, 1970), the improve­
ment of instruction was stated as the p rin c ip a l's  main function. This 
research emphasized the fa c t that the principal is f i r s t  and foremost 
an instructional leader (p. 2).
Few studies, however, have been conducted in the area of 
instructional leadership. This is p a rtic u la rly  true a t the secondary 
le v e l. In noting this lack of research, Kimbrough (1968) observed that
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There are no d e f in it iv e  studies in support of any one particu ­
la r  view of leadership among a ll  those in the l ite ra tu re .  This 
lack of d e fin it iv e  d irec tio n  may contribute to much confusion 
among principals concerning th e ir  leadership role in  supervision, 
(p. 142)
However, there are many adm inistrative journals and textbooks 
which stress that the improvement of instruction should be the area in 
which the secondary-school adm inistrator devotes most o f h is /h e r time. 
W riters have pointed out that the improvement of the curriculum i t s e l f  
is the primary concern o f the principal (Riggs, 1969, p. 45 ).
This emphasis throughout the lite ra tu re  is exem plified by
Brieve (1972) in his statement: "A principal is and must be an 
instructional leader. He is the single most important ind iv idual in 
influencing the instructiona l program of his school" (p. 11). Stewert 
(1967) made a s im ilar observation, pointing out that a l l  o ther duties
of the principal should be "prelim inary to , and should contribute to ,
this primary function o f instructiona l leadership" (p. 20).
The instructional leadership aspect of the principal ship was 
fu rther emphasized by Jones, Salisbury, and Spencer (1969) when they 
declared that
The prime ju s t if ic a t io n  fo r the position of principal in the 
school is to give leadership to the teaching-learning process.
I f  the principal spends the major portion of his time a t that 
endeavor, he is placing the emphasis where i t  belongs. I f ,  
however, he spends most o f his time counting lunch money, seeing 
that the playing f ie ld  is lin ed , and other s im ilar housekeeping 
chores, he is not f u l f i l l in g  the major role his profession and 
society expect him to play. (p. 209)
However, in sp ite  o f th is  emphasis on the s ignificance o f the 
instructional leadership ro le fo r the secondary-school p r in c ip a l, th is  
function is often delegated to others because of time demands and the
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pressures of other adm inistrative duties. In noting th is  phenomenon, 
Neagley and Evans (1964) stated:
W riters in the f ie ld  of adm inistration have been saying for 
years that the improvement of the instructional program and the 
curriculum is the most important task of the p rin c ip a l. Several 
w riters have recommended that a t least 60% of the p rin c ip a l's  
time should be devoted to th is important ro le . (p. 57)
The p ro life ra tio n  of subject area sp ec ia lis ts  is c ited as one 
possible cause fo r p rin c ip a ls ' abandoning th e ir  instructional leader­
ship functions. Some principals re ly  on these sp ec ia lis ts  to such a 
degree that th e ir  own c re d ib ili ty  and expertise in the area of 
instruction understandably diminish (Bagby, 1972, p. 43).
The Emergency School Aid Act (ESAA) In-Depth Study Schools 
(1978) addressed the question of what characterizes management and 
organization in schools th a t are successful in ra is ing  student achieve­
ment. The major areas o f study were, of course, school management 
and organization. The sample selected consisted of twenty-six schools 
divided into two groups: one deemed successful and the other
unsuccessful in raising student academic achievement. The findings  
revealed that successful schools were more l ik e ly  to be characterized  
by adm inistrative leadership in instruction , by coordinated instructional 
programs, and by an emphasis on academic standards.
Five q u a lita tiv e  school factors concerning school management 
and organization appeared to d iffe re n tia te  successful from non­
successful schools. In successful schools . . . the administrators 
(1) were more concerned with instru ction , (2) communicated th e ir  
views about in s tru c tio n , (3) took resp o n s ib ility  fo r decisions 
related to in s tru c tio n , (4) coordinated ins tru ctiona l programs, 
and (5) emphasized academic standards. That leadership q u a lities  
were recognized and reported by teachers no doubt re fle c ts  the 
fac t that e ffe c tiv e  administrators also communicated th e ir  views 
concerning instruction  to teachers. (W ellisch, MacOueen, C arrière,
& Duck, pp. 218-219)
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Not a l l  teachers, however, agree that the principal is an 
instructional leader. From his findings, Gauerke (1959) concluded 
that some teachers perceived the p rin c ip a l's  resp o n s ib ilities  as 
routine, c le r ic a l,  and mechanical duties. Teachers did not consider 
the principal the "professional head of the school" and further did not 
feel the principal had responsib ilities  in the instructional area (p. 
112). To his discussion on this subject, McIntyre (1972) added an 
uncomplimentary observation: "Presumably teachers would be more accepta­
ble o f p rin c ip a ls ' instructional (leadership) roles i f  the principals  
were more competent" (pp. 1-2).
An Ideal Principal
Much research has been conducted in the area of leadership. 
Shearon (1969) noted that since the turn of the century, over eight 
hundred research studies dealing with leadership had been undertaken.
What are the q u a lities  of an ideal p r in c ip a l, as perceived 
by the d iffe re n t reference groups? In an analysis of more than two 
hundred studies, Myers (1954) found that
1. No physical characteristics are s ig n ific a n tly  related to 
leadership.
2. Although leaders tend to be s lig h tly  higher in in te llig en ce  
than the group of which they are members, there is no s ig n ifican t 
re lationsh ip  between superior in te lligence  and leadership.
3. Knowledge applicable to the problems faced by a group 
contributes s ig n ific a n tly  to leadership status.
4. The following characteristics corre la te  s ig n ific a n tly  
with leadership: ins igh t, in i t ia t iv e ,  cooperation, o r ig in a lity ,  
judgment, popularity , and communication s k i l l ,  (pp. 105-106)
Myers added, however, that the personal characteris tics  of
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leaders d iffered according to the s itu a tio n . I t  could not be said 
that a ll  leaders had any single common characteris tic  (p. 107).
Further findings of Myers (1954, p. 110), supported by Kim­
brough (1968), indicate that
1. Leadership emerges from the interaction o f those w ithin a 
group.
2. The leader is  at the focal point of the group's in te r ­
action.
3. Leadership acts may be democratic or au th o rita ria n , but 
never la is s e z -fa ire .
4. Leadership is associated with control.
5. The way a leader perceives his/her ro le determines h is / 
her actions.
5. Leadership acts must be perceived by group members as 
valuable in reaching individual and group goals.
7. Leadership is re lated  to group norms.
8. Perception is an important factor in the emergence of 
leadership especially in the d iffe re n tia tio n  of roles o f leader­
ship in a system. O bjectively measured personality q u a litie s  
are not as important in leadership as the way in which the led 
perceive the leader's q u a litie s , (p. 59)
From these find ings, i t  is pertinent to note that the leader­
ship actions both influence and are influenced by the group being led.
What then are the q u a litie s  o f an ideal leader/p rin c ip a l as 
perceived by the d iffe re n t reference groups? Several studies provide 
evidence regarding the q u a litie s  considered proper to an ideal prin ­
c ip a l. The University of Kentucky In te rd isc ip lin a ry  Research Committee 
(1955) investigated four areas which seemed to be important in the 
success of administrators: in te llig e n c e , techniques, personality,and
community. The study found that the successful educational adminis­
tra to r  is able to maintain sa tis fac to ry  relationshios with others
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because of the a ttitu d es  held toward him /herself and others. He/she 
makes few value judgments, thinks in cooperative terms, makes few 
comparisons, and gives s u ffic ie n t thought to the things he/she does. The 
ideal adm inistrator's ch ie f talents are in working with people, e l ic it in g  
the best from a group, coordinating e ffo r ts , and delegating au thority .
I t  is important th a t the adm inistrator have an understanding o f the 
units and the a b i l i t y  to communicate needs from one un it to another 
(Hopper & B i l ls ,  1955, pp. 93-94).
Sharpe (1956) findings confirmed and am plified several of the 
University of Kentucky In te rd isc ip lin ary  Research Committee's findings  
by studying the opinions and perceptions o f a l l  teachers and adminis­
trators in a m etropolitan school d is t r ic t .  He combined th e ir  responses 
to determine the configuration characterizing the ideal p rin c ip a l.
He found that
1. The ideal principal was conceived by the various groups 
of respondents as highly communicative, closely id e n tifie d  with 
the group led , moderately open in his a ttitu d e  toward change, 
and non-dominant.
2. Members o f d iffe re n t status groups in the school organi­
zation held ess en tia lly  the same concept of an ideal p rin c ip a l.
(p. 57)
Spindler (1963) used the Sharpe study to id e n tify  the follow ing  
characteristics of the ideal principal:
1. Possesses prestige and strong influence in the community.
2. Demonstrates competence in the folloiwng adm inistrative  
s k ills :
a. Human relations
b. Teaching and educational techniques
c. Community and public re lations
d. Adm inistrative techniques
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3. Acts in discharging his duty in such a way that a high 
degree of communication between his teacher and himself is 
realized.
4. Is regarded as an intim ate member of the school group but 
is expected to maintain some social distance between himself and 
his teachers.
5. Has an open a ttitu d e  toward change but is not overly  
active in promoting i t .
5. Creates a permissive, democratic atmosphere in his school 
yet exhibits s u ffic ie n t domination to make c lear to his teachers 
that he is the leader who is in charge o f th e ir  a c t iv it ie s , (pp. 
255-256)
The ideal p rin c ip a l, therefore , is perceived as s k i l l fu l  in 
communication, decision making, human re la tio n s , public re la tio n s , 
and adm inistrative and supervising competencies.
Related Studies
Christiansen (1957) conducted a study whose purpose was to 
determine the influence of the behavior of the elementary-school 
principal upon the school he/she administers. Christiansen studied 
the behaviors of the principal in re la tio n  to the fa c u lty , fellow  
principals , supervisors, students, and community members.
He concluded that the behaviors of the elementary-school 
principal were in flu e n tia l in determining the behavior of the school.
In the cases studied, the p rin c ip a l's  strengths became the school's 
strengths, and the p rin c ip a l's  weakness the school's weakness.
In the high schools of the Catholic Diocese of Cleveland, 
Eppley (1967) examined in te rre la tio nsh ips  among four primary variables: 
(1) the teacher's perceptions o f the p rin c ip a l's  self-regard  as an 
adm inistrator, (2) the teacher's s e lf-ra tin g  of confidence in the
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p rin c ip a l's  leadership, (3) the teacher's s e lf-ra tin g  o f  sa tis fac tio n  
in the teaching s itu a tion , and (4) the teacher's s e lf-ra tin g  of 
effectiveness as a classroom teacher.
Eppley's study is one of the few known researches to use pa­
rochial schools as the focus of investigation . The findings were:
1. There was a positive and s ig n ific a n t correlation among 
the primary variab les.
2. Confidence and sa tis fac tio n  were important intervening  
variables between the teacher's perception of the p rin c ip a l's  s e lf -  
image of effectiveness and the teacher's s e lf-ra tin g  of effectiveness.
Prascher (1975) undertook a study whose concern was to 
investigate the e ffec tive  and in e ffe c tiv e  adm inistrative behavior 
exhibited by high-school principals as judged by a selected group 
of Colorado classroom teachers.
The analysis of the teachers' responses revealed the following 
patterns of e ffe c tive  adm inistrative behaviors:
1. The principal lis tens to others, is receptive to change, 
is calm in crises , respects others' point of view, is courageous, and 
shows empathy.
2. The principal leads by acting quickly and dec isively  to 
make sure that proper student d isc ip lin e  is maintained so that the 
teaching-learning process is allowed to function.
3. The principal supports teachers in con flic ts  with students, 
parents, superintendent, and the board of education.
The following patterns of in e ffe c tiv e  adm inistrative behavior
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were id en tified :
1. The principal is re luctant to make decisions and to super­
vise th e ir  implementations, and decisions are not consistent.
2. The principal does not use proper techniques when eval­
uating teachers, basing evaluations on a few short v is i ts ,  not 
stressing teaching techniques, and not suggesting actions a teacher 
can take to improve.
3. The principal does not provide necessary leadership to 
make sure that student d isc ip lin e  is maintained in the school .
The objective o f Mead's study (1976) was to id e n tify  the 
perceptions and expectations re la tiv e  to In it ia t in g  Structure by 
which principals establish lines of communication and methods of 
procedure and consideration by which they establish tru s t and friend­
ship with th e ir  fa c u ltie s .
In presenting his find ings. Mead stated th a t
1. Desirable leadership behavior fo r p rincipals  was charac­
terized by high performance on the In it ia t in g  Structure and Considera­
tion dimensions measured by the Leadership Behavior Description 
Questionnaire (LBDQ).
2. Teachers and principals indicated th a t they expected 
principals to make teachers aware of th e ir  expectations, to try  out 
th e ir  ideas among th e ir  fa c u ltie s , to c la r ify  th e ir  own ro le , and to 
be friend ly  and approachable.
3. Principals were expected to put suggestions made by 
facu lties  into operations, give advance notice o f changes, be w illin g  
to make changes, and act in consultation with th e ir  fa c u ltie s .
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Acosta-Ramos (1978) sought to id e n tify  the elementary-school 
teacher's perceptions of the p rin c ip a l's  effectiveness, in Puerto Rico, 
in discharging the functional adm inistrative areas of s ta ff-p r in c ip a l  
re la tio n s , curriculum and in s tru c tio n , school management, and school- 
community re la tio n s .
The overa ll results o f the study showed that principals  have to 
improve in the school-community area. The study also suggested that 
teachers' perceptions of an e ffe c tiv e  principal were based mainly on 
affe c tive  aspects of personal re lationships in contrast to those o f 
the p rin c ip a ls ' immediate supervisors, whose perceptions were based on 
adm inistrative aspects.
In her study, Wallace (1981) sought, through instrumental 
va lid a tio n , to investigate perceived sa tis fac tio n  of teachers w ith  
th e ir principals  in regard to selected leadership q u a lities  re la tin g  
to problem in te rac tion  between teacher and principal as measured by 
the Diagnostic Survey for Leadership Improvement and the Leadership 
Problem In teraction  Survey.
The viewpoint of Wallace was th a t teachers' perceived sa tis fa c ­
tion with problem interaction  processes as measured by the Leadership 
Problem In teraction  Survey was an ind ication  of the teachers' s a tis ­
faction with th e ir  principals ' leadership performance. The conceptual 
framework was developed from basic theories dealing with the evolution  
and development o f human organizations in the area o f (1) organizational 
theory, (2) leadership theory, (3) brain-communications theory, and 
(4) problem -interaction theory.
Summarizing the findings of the study, Wallace said that
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e ffec tive  leadership was necessary to the health of any human organ­
ization ; and, in a school organization, i t  was the resp o n s ib ility  of 
the school leader to understand causal, intervening, and end-result 
variables within organizational processes and to ensure th a t leader­
ship performance serves to improve the to ta l effectiveness o f the 
organization.
Summary
This review of l ite ra tu re  shows that the principalsh ip  
developed in response to school expansion and the increasing number 
of duties required fo r a school to operate. Because the p rin c ip a l­
ship evolved from the ranks o f classroom teachers, there existed a 
close relationship between adm inistrative and instructional tasks.
Thus central among the personal relationships that e x is t in any school 
is that between the principal and the facu lty . The p rinc ipa l is the 
central figure in creating a positive learning clim ate.
In the Seventh-day Adventist formal educational s e ttin g , there 
is a dearth of lite ra tu re  on the interpersonal re lationships between 
academy principals and teachers. This is especially  so with regard 
to the way in which teachers perceive a p r in c ip a l’ s ro le . The academy 
princ ipa l's  role is more comprehensive than that of the public school 
princ ipa l. In addition to the usual duties a public school principal 
performs in the functional-adm inistrative areas of s ta ff-p r in c ip a l 
re la tio n s , curriculum and in s tru c tio n , school management, and schocl- 
community re la tio n s , an academy principal also serves as business 
manager of the school. In the case o f a male academy p r in c ip a l, he
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is frequently an ordained m inister of the gospel in view of his leader­
ship role in the s p iritu a l sphere of the school.
Research findings stress that i t  is not so much how the
principal behaves that counts as how h is/her behavior is perceived by 
the various reference groups such as superintendents, parents, 
students, and community members. In p a rt ic u la r, teachers feel that 
the principal should give them understanding and help in dealing with 
th e ir  problems. The principal should allow teachers to partic ipa te
in the decision-making process in the school.
There is a difference between subordinates' perceptions of 
the p rin c ip a l's  effectiveness and those of the supervisors. While 
teachers rate higher those principals who demonstrate a b il i ty  to get 
along with teachers, pupils, and parents, superiors tend to rate  
higher those principals who stick  to the jo b , understand w r i t t e n  
communication, and have knowledge of teaching methods and techniques. 
Parents emphasize the princ ipa l's  personal relationships with them, 
with students, and with the community groups. I t  is ,  therefore, the 
princ ipa l's  respo nsib ility  to id e n tify  the attitudes and perceptions 
of the various reference groups and attempt to consolidate them with 
a view to modifying his/her behavior to s a tis fy  the expectations of 
the constituencies.
The next chapter presents the research design fo r the study.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER I I I  
RESEARCH DESIGN
Type of Research
The purpose of th is study was to id en tify  classroom teachers' 
perceptions o f the effectiveness o f the principals of Seventh-day 
Adventist academy in the Lake Union Conference in carrying out the 
functional adm inistrative areas of s ta ff-p rin c ip a l re la tio n s , 
curriculum and ins tru ction , school management, school-community 
re la tio n s , and s p ir itu a l clim ate.
This chapter presents a description of the population, sample, 
questionnaire, descriptive analysis of data, and a statement of the 
null hypotheses with methods of analysis.
Population
The study was conducted w ith in  the f iv e  local conferences 
of the Lake Union Conference. These local conferences are I l l in o is ,  
Indiana, Lake Region, Michigan, and Wisconsin.
There are ten senior academies in the Lake Union Conference: 
Broadview Academy in I l l in o is ,  Indiana Academy in Indiana, Peterson- 
Warren and Shiloh Academies in the Lake Region; Adelphian, Andrews, 
B attle  Creek, Cedar Lake, and Grand Ledge Academies in Michigan; and 
Wisconsin Academy in Wisconsin.
In each local conference there is a superintendent who is
32
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Che immediate supervisor o f principals in th a t conference ( Education 
D irectory. 1982-1983, Lake Union Conference). At the beginning of 
the 1982-1983 school year, there were 137 academy teachers.
Sample
Since there were 137 academy teachers in the whole of the 
Lake Union Conference a ll were requested to partic ip a te  in the 
study by responding to a questionnaire which was sent to each one o f 
them. Of th is number 115 teachers returned the questionnaire in 
usable form.
Questionnaire
A two-part questionnaire was used to gather data fo r the 
study. The questionnaire was o r ig in a lly  designed by José A. Acosta- 
Ramos in 1978 at Lehigh University to c o lle c t data fo r his study of 
teachers' perceptions of p rin c ip a l's  effectiveness in Puerto Rico.
The f i r s t  part o f th is  instrument asked fo r demographic and pro­
fessional data from the teachers only, without id en tify in g  them by 
name.
The second part of the questionnaire, to which both teachers 
and superintendents o f schools were requested to respond, consisted 
of fo rty -e ig h t items re la ting  to the effectiveness o f the p rin c ip a l. 
Of these, twelve e lic ite d  information on each o f four functional 
adm inistrative areas, namely, s ta ff-o r in c ip a l re la tio n s , curriculum  
and instru ction , school management-community re la tio n s . Acosta-Ramos 
asked a group o f teachers, p rinc ipa ls , and supervisors to help in
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developing the statements in terms o f completeness o f content, 
significance, re a d a b ility , and c la r ity .
A sample of 110 elementary-school teachers completed the 
preliminary questionnaire. Of the 110 copies completed, 108 were 
received in usable form. A to ta l score was calculated fo r each 
respondent in each of the four areas. The respondents' scores for 
each area were ranked from highest to lowest. The respondents in the 
upper quartile  for each area were id e n fitie d . The same procedure was 
followed for those in the lower q u a rtile . The d ifferences in means 
between the statements in the uppor q u artile  and the lower quartile  
fo r each were found. The statements were then ranked from highest to 
lowest, with respect to th e ir  a b i l i ty  to d iscrim inate. The f i r s t  
twelve statements per area in the ranking order were selected for the 
fina l questionnaire. Altogether a to ta l of fo r ty -e ig h t statements 
formed the data-gathering instrument for the study. An item score to 
to ta l score corre lation  analysis showed the lowest co rre la tion  c o e ffi­
c ient of 0.68 and the highest of 0.92. R e lia b ility  c o e ffic ie n t alpha 
was 0.98992 (see Appendix B).
Acosta-Ramos‘ s questionnaire was modified to s u it the purpose 
of this study. In addition to the four functional adm inistrative areas 
that Acosta-Ramos id e n t if ie d , a f i f t h  area, called s p ir itu a l clim ate, 
was included so that teachers could express th e ir  perceptions of a 
princ ipa l's  effectiveness w ith regard to the s p ir itu a l dimensions of 
his/her leadership in a Seventh-day Adventist academy.
The researcher developed a prelim inary l i s t  o f twenty-nine 
statements on s p ir itu a l c lim ate. Most of these were adapted from
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Evaluative C r ite r ia  for SPA Secondary Schools (1982), a se lf-s tudy  
instrument used in SDA academies fo r evaluation purposes by super­
visors and accreditation teams throughout the United States and Canada.
To ascertain content v a l id ity ,  a group of graduate students 
and professors a t Andrews U n ivers ity , who formerly served as SDA 
academy principals in the United States, responded to the statements. 
The m ajority of these former administrators concurred that most o f the 
statements were highly va lid .
In add ition , a sample o f Andrews University graduate-school 
students who had formerly taught in SDA academies outside o f the Lake 
Union Conference also responded to the prelim inary statements. Fur­
thermore, only those whose teaching experience was as fresh as one 
or two years p rio r to responding to the statements were asked to 
oartic ipa te  in th is  phase o f the study. These former teachers were 
requested to express th e ir perceptions of the p r in c ip a l’ s e ffe c tiv e ­
ness with regard to the s p ir itu a l dimension of the p rin c ip a l's  leader­
ship at the school where they had taught. Each respondent drew a 
c irc le  around one of five  numbers following each statement to show the 
degree of h is /her agreement. The numbers represented the follow ing  
ratings: 5 -  strongly agree; 4 -  agree; 3 -  uncertain; 2 - disagree;
I - strongly disagree.
Following an item analysis, the point m ultiseria l co rre la tion  
co e ffic ien t of each item was noted. This co e ffic ien t indicated the 
degree to which the individual item measured consistently with the 
rest of the instrument, and thus had power to discrim inate among 
stronger and weaker principals . Those twelve items which had good
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point m u ltiseria ls  (0 .3  or b e tte r ), and were approved by the judges 
for content v a l id ity ,  were selected. A to ta l of s ix ty  statements 
formed the data-gathering instrument fo r the study (see Appendix A) 
with twelve statements for each of the five  areas o f adm inistration. 
The superintendents of schools were also requested to respond to these 
sixty statements. The complete questionnaire appears in  Appendix B.
Collection o f Data
The researcher sought permission from the d ire c to r o f Edu­
cation fo r the Lake Union Conference, the superintendents of schools, 
and the academy principals  to co llec t data from the academies in the 
Lake Union Conference.
In his reply to the request, the Director wrote a le t te r  on
October 19, 1982, stating that he was happy
. . .  to inform you th a t the questionnaire which you presented 
for review by the Educational Management Team met w ith  the 
approval o f the educators, and you are now free to move ahead 
with your work.
A fter attending a meeting o f the Educational Management Team 
at the Lake Union Conference Headquarters in Berrien Springs on 
November 10, 1982, the principals o f the academies agreed to take the 
questionnaire to the teachers at th e ir  respective schools. Each 
teacher received the questionnaire in a personally addressed sealed 
envelope. With the questionnaire were enclosed two cover le tte rs :  
one from the D irector o f Education himself and the other from the 
researcher.
The le tte rs  explained the purpose o f the study, asked fo r  
the respondent's help in completing the study, reaffirm ed the
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confidential treatment that each teacher’ s answer would receive, and 
thanked the respondent fo r h is /her cooperation. The sealed envelope 
also enclosed a stamped, self-addressed envelope for the teacher’ s 
use to return the questionnaire.
The respondents who did not return the questionnaire w ith in  
three weeks were sent a second le t te r  reminding them to complete the 
questionnaire and return i t  by December 8 , 1982. Other teachers were 
contacted by phone.
Of the 137 copies o f the questionnaire that were sent out, 
115 (84%) were returned in usable form by February 5, 1983.
Only the second part o f the questionnaire was sent to the 
superintendents to respori to the s ix ty  statements on each of the ten 
academy princ ipa ls . All the copies o f the questionnaire were received 
from the superintendents in usable form by February 15, 1983.
Each superintendent’ s to ta l score of responses to each 
Drincipal was calculated. Then, using the to ta l scores, each p rin ­
cipal was ranked from 1-10. Of the ten p rinc ipa ls , the f iv e  who 
were in the upper h a lf o f the rank order 1-5 formed Group 1. The 
other f iv e  in the rank order 6-10 were placed in Group 2.
Descriptive Analysis o f Data
The data were analyzed in several ways. The f i r s t  o f these 
was a descriptive analysis of the data according to f iv e  o f the 
demographic data categories o f the respondents (teachers o n ly ). These 
categories were (1) male teachers, (2 ) female teachers, (3 ) highest 
college degree earned, (4) teaching experience, and (5 ) teaching
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experience in the present school. Two demographic data categories 
were not used fo r the descriptive analysis of the data. The two 
categories were boarding school or day school, and age.
Teachers' perceptions were examined by ranking the state­
ments in the second part of the questionnaire according to th e ir  
weighted scores in the d iffe re n t categories. On the basis of the 
ranked statements, the fiv e  functional areas o f administration were 
also ranked to discover how e ffe c tiv e ly  the academy principal per­
formed in the school.
The other methods of analysis are explained in the next 
section of th is  chapter.
Statement of Hypotheses and 
Methods of Analysis
The study sought data to test the f o l l o w i n g  hypotheses, 
expressed here in the null form as required fo r s ta t is t ic a l s ig n if i ­
cance testing .
Hypothesis 1. There is no s ig n ific a n t d ifference in teachers' 
perceptions o f p rin c ip a l's  effectiveness between those principals  
ranked 1-5 (Group I )  and those ranked 6-10 (Group 2 ) .
This hypothesis was tested separately fo r each of the five  
functional areas o f adm inistration. Hence there are five  sub-hypo­
theses:
Sub-hypothesis la . There is no s ig n ific a n t difference in 
teachers' perceptions of p rinc ipa l's  effectiveness between those 
principals ranked 1-5 (Group 1) and those principals  ranked 6-10
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(Group 2) in the functional-adm inistrative area of facu lty -p rin c ip a l 
re la tio n s .
Sub-hypothesis lb . There is no s ig n ifican t d ifference in 
teachers' perceptions of p rin c ip a l's  effectiveness between those 
principals ranked 1-5 (Group 1) and those principals ranked 6-10 
(Group 2) in the functional-adm inistrative area of curriculum and 
instruction.
Sub-hypothesis Ic . There is  no s ig n ifican t d ifference in  ̂
teachers' perceptions of p rin c ip a l's  effectiveness between those 
principals ranked 1-5 (Group 1) and those principals ranked 6-10 in 
the functional-adm inistrative area of school management.
Sub-hypothesis Id . There is no s ig n ifican t d ifference in  
teachers' perceptions of p rin c ip a l's  effectiveness between those 
principals ranked 1-5 (Group 1) and those principals ranked 6-10 
(Group 2) in the functional-adm in istrative area of school community 
re la tions .
Sub-hypothesis le . There is no s ig n ifican t d ifference in 
teachers' perceptions o f p rin c ip a l's  effectiveness between those 
principals ranked 1-5 (Group 1) .=».nd those principals ranked 6-10 
(Group 2) in the functional-adm inistrative area of s p ir itu a l clim ate.
Each of these sub-hypotheses was tested by the t - te s t  fo r  
independent means.
Hypothesis 2 . There is no s ig n ifican t d ifference in teachers 
perceptions of p rin c ip a l's  effectiveness among the fiv e  functional 
areas for both groups.
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This hypothesis was tested by one-way analysis of variance 
for repeated measures.
Hypothesis 3 . There is no s ig n ific a n t d ifference in teachers' 
perceptions of p rin c ip a l's  effectiveness among the f iv e  functional 
areas fo r those principals ranked 1-5 (Group I ) .
This hypothesis was tested by one-way analysis o f variance fo r  
repeated measures.
Hypothesis 4 . There is no s ig n ific a n t difference in teachers' 
perceptions of p rin c ip a l's  effectiveness among the f iv e  functional 
areas fo r those principals ranked 6-10 (Group 2 ).
This hypothesis was tested by one-way analysis of variance 
for repeated measures. For the test o f each hypothesis a  was set 
at 0 .05.
Summary
This chapter has presented a description of the population, 
sample, questionnaire, descriptive analysis o f data, and a statement 
of the null hypotheses with methods of analysis.
The study was conducted w ithin the f iv e  local conferences of 
the Lake Union Conference where a ll  the ten senior academies formed 
the population of the study. All the 137 teachers in the ten academies 
were requested to partic ipa te  in the study by responding to a 
questionnaire.
The questionnaire was o r ig in a lly  developed by José A. Acosta- 
Ramos in 1978 a t Lehigh University to gather data fo r his study of 
teachers' perceptions o f p rinc ipa l's  effectiveness in Puerto Rico in
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four functional adm inistrative areas of s ta ff-p r in c ip a l re la tio n s , 
curriculum and in s tru ctio n , school management, and school-community 
re la tions . The researcher adapted this questionnaire to su it the 
purpose of th is study and added a f i f t h  functional area called  
sp iritu a l clim ate.
Following the granting of permission by the D irector of Edu­
cation fo r the Lake Union Conference, the researcher sent a copy of 
the questionnaire and cover le tte rs  in a sealed envelope to each 
teacher and each superintendent of schools.
The data were f i r s t  analyzed descrip tive ly . Then four hypo­
theses were tested to compare responses of the various groups of 
respondents.
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CHAPTER IV 
PRESENTATION AND ANALYSIS OF DATA 
Introduction
The purpose of th is  study was to id en tify  classroom teacher's  
perceptions o f the effectiveness o f the principals o f Seventh-day 
Adventist academies in the Lake Union Conference in carrying out five  
functional areas of adm inistration. These fiv e  areas are s ta f f -  
principal re la tio n s , curriculum and in s tru ctio n , school management, 
school-community  re la tio n s , and s p iritu a l clim ate.
This chapter presents the analysis of data which were co l­
lected by a two-part questionnaire. The chapter consists of the 
following sections: co llection  of data, ranking of academy principals,
demographic descrip tions, measurement data on the instrument, 
descriptive analysis o f basic data on the second part o f the question­
naire according to teacher categories, comparison of perceptions of 
the various teacher categories, teachers' perceptions o f p rin c ip a l's  
effectiveness: testing  the hypotheses, and a summary.
Collection of Data
The f i r s t  part o f the questionnaire collected personal and 
professional data from the teachers. They were requested to state  
whether they were male or female, th e ir  age, the highest college 
degree they earned, year la s t degree was granted, teaching experience,
^2
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
43
and length of teaching service in the present school. Of the 137 
teachers to whom the questionnaire was sent, 115 responded.
The second part of the questionnaire, consisting of 60 state­
ments, was sent to both classroom teachers and superintendents of 
schools. There were five  superintendents in the Lake Union Conference 
in the 1982-1983 school year. Of the 60 items re la tin g  to the 
effectiveness o f the p rinc ipa l, 12 e lic ite d  information on each of the 
five  functional-adm inistrative areas. To show th e ir  degree of agree­
ment w ith the statements each respondent drew a c irc le  around one of 
five  numbers following each statement. The numbers stood fo r the 
following ratings: 5 - strongly agree; 4 -  agree; 3 -  uncertain; 2 - 
disagree; 1 -  strongly disagree.
Ranking of Academy Principals  
Table 1 shows how the ten academy principals were ranked in 
descending order by using total scores derived from the responses 
of the superintendents of schools. There was a difference of 62 points 
between the highest score and the lowest score. Of the top five  
scores, the f i r s t  score was 15 points higher than the f i f t h  score.
There was a gap of 13 points between the f i f t h  and sixth scores. The 
highest possible score on the questionnaire (60 items x 5) was 300 
points.
On the basis of this rank order, the academy principals were 
divided into two groups: those ranked 1-5 formed Group 1, and those 
ranked 6-10 formed Group 2.
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TABLE 1
RANKING OF ACADEMY PRINCIPALS ACCORDING TO 













There are te r  academies in the Lake Union Conference, five  
boarding and five  day. A ll these schools are under the ju r is d ic tio n  
of local conference educational supervision.
Two of the demographic data categories specified in the f i r s t  
part of the questionnaire asked the teachers to state whether they 
were male or female and how old they were. Table 2 presents the data 
on these two categories. The number o f teachers who responded 
consisted o f 71 males and 44 females, giving a to ta l of 115, which is 
an 84 percent response. Two male and one female teachers, however, 
did not indicate th e ir  age category. In the tab le , th ere fo re , every
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aercentage stated is of the to ta l of 112 respondents. Twenty-five 
percent of the 112 respondents fe l l  in the 25-29 age range. Of these, 
14.3 percent were women. Of the male teachers, 18 (16.0 percent of 
the respondents) were in the 30-34 age group while 15 (13.4 percent of 
the respondents) appeared in the 35-39 age group. Thus nearly 44 percent 
of the 112 respondents were men below fo rty  years o f age. Almost z l  
percent of the respondents were women below th ir ty - f iv e  years o f age.
TABLE 2
DISTRIBUTION OF SEX AMD AGE AMONG TEACHERS
Male Female I Combined
I
1 M




3.6 3 ! 2.6 ! 7 5.2
25-29 ; 12 10.7 : 16 i 14.3 28 25.0
30-34 18 16.0 ' 4 ; 3.6 ; 22 19.6
35-39 15 13.4 I 5 1 5.4 1 21 18.8
40-44 i 6 5.35 ; 6 1 5.35 ! 12 in .7
45-49 i 4 3.6 : 2 1.8 I ^ 5.4
50-54 1 5 4.4  j 2 I 1.8 1 7 6.2
55-59 : 3 2.7 I 2 1 1.8 1 5 4.5
50-64 ; 1 0.9 j 1 ; 0.9 2 1.8












^All percentages are o f the to ta l sample size of 112.
With regard to th e ir  formal preparation for teaching, table 3
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shows that 39 (33.9 percent) teachers possessed a bachelor's degree, 
and 58 (50.4 percent) a master's degree. Three teachers held 
doctoral degrees.
TABLE 3
DISTRIBUTION OF HIGHEST EARNED COLLEGE DEGREE 
AMONG TEACHERS
College Degree N Percent
No degree 8 7.0
Two-year Teacher's C e rtific a te 2 1.7
Bachelor's degree 39 33.9
Master's degree 58 50.4
Higher degrees 8 7.0
Total 115 100.0
Table 4 shows that o f the 115 teachers more than 50 per­
cent (61.7 percent) graduated from college a fte r  1974 while 28.7 
percent obtained th e ir  degree between 1965 and 1974. Only three 
respondents (2 .6  percent) graduated from college before 1955.
Teaching Experience
Table 5 presents data on the teaching experience of the 
teachers. This table shows that 36 (31.6 percent) of the teachers 
had taught fo r no more than four years, 28 (24.3 percent) had up to 
nine years o f teaching, and 23 (20.0 percent) reported fourteen years 
of teaching experience. The table also shows longer periods of
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teaching. For example, five  (4 .3  percent) reported teaching fo r at least 
tw enty-five years, and another f iv e  (4 .3  percent) for at leas t th ir ty  
years. One teacher claimed the record of over th ir ty - fo u r  years of 
teaching.
TABLE 4
DISTRIBUTION OF COLLEGE GRADUATION DATES 
AMONG TEACHERS
D A T E Percent
Prior to 1950
1 ! 
1 '  i
0.9
1950 - 1954 ; 2 I 1.7
1955 - 1959 i 4 ! 3.5
I960 - 1964 2 ; 1.7
1965 - 1969 16 i 13.9
1970 - 1974 17 : 14.8
1975 - 1979 ! 32 27.8
A fter 1979 ' 39 ; 33.9






Table 6 presents data on teaching service o f the respondents 
in the present school. An analysis of the data showed th a t 16 (13.9  
percent) had taught fo r less than one year, 59 (51.3 percent) fo r one 
to four years, 20 (17.4 percent) fo r f iv e  to eight years, and 12 (10.4  
percent) fo r nine to twelve years. There were only two (1 .7  percent) 
teachers who had taught in the same school for at least seventeen
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TABLE 5
DISTRIBUTION OF TEACHERS ACCORDING 
TO TEACHING EXPERIENCE 
(EXCLUDING THE 1982-1983 SCHOOL YEAR)
Years o f 
Teaching Experience
0 - 4  
5 - 9  




























years, and another two 11.7 percent) who had served in the present 
school fo r at leas t twenty-one years. Table 6 shows that more than 
half of the teachers (51.3 percent) had taught in the present school 
for only four or fewer years. On the whole, fewer than two teachers 
had worked fo r more than eight years in the same school. This 
table shows a re la t iv e ly  high rate o f teacher m obility  in the Lake 
Union Conference.
Measurement Data on the Instrument 
Table 7 shows, for each of the f iv e  areas, the r e l ia b i l i t y
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coeffic ien t of the scale and the discrim ination indices (point m ulti­
seria l correlations) fo r each o f the twelve items in each of the five  
areas.
All r e l ia b i l i t y  co e ffic ien ts  were s a tis fa c to ry , ranging from 
0.8540 to 0.91. A ll point m u ltiseria l correlations were also sa tis ­
factory, ranging from 0.46 to 0 .82 . The data can, th ere fo re , be 
analyzed with confidence.
TABLE 6
DISTRIBUTION OF TEACHERS ACCORDING TO 
TEACHING SERVICE IN THE PRESENT SCHOOL 
(EXCLUDING THE 1982-1983 SCHOOL YEAR)
Years o f Experience 
in Present School N Percent
Less than 1 16 13.9
1 -  4 59 51.3
5 -  8 20 17.4
9 -12 12 10.4
13 -16 3 2.5
17 -20 2 1.7
21 -24 2 1.7
Missing 1 0.9
Total 115 100
Descriptive Analysis o f  Basic Data 
on Part I I  of Questionnaire
This section presents a descriptive analysis o f basic data
on the second part of the questionnaire according to the following
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categories o f teachers: to ta l sample, male, female, teachers pos­
sessing master's degrees, teachers with other levels of education, and 
teachers grouped according to th e ir  teaching experience. The 
presentation is in the form of a narra tive  and two tables fo r each 
category. The f i r s t  table fo r each category is shortened to a page 
in length, except fo r the to ta l sample whose table appears in f u l l .
In the f i r s t  table fo r each category, the items (statements) 
in the second part of the questionnaire are ranked according to the 
total scores o f responses of teachers to each statement. The lowest 
score an item could receive from a respondent was 1 (one) and the 
highest was 5 ( f iv e ) .  Then the to ta l score computed from the responses 
of a ll  the category members to an item is presented in the table as a 
percentage in a separate column.
The second table for each category shows a rank order of the 
five functional areas of adm inistration according to a mean weighted 
score based on the responses of the category members. The mean 
weighted score was obtained by adding the weighted scores of a l l  the 
items (statements) in a functional area of administration and d ivid ing  
the to ta l of the weighted scores by the number of items in that area.
Table 8 shows raw scores, weighted scores, and a rank order 
of the items in the second part of the questionnaire. The rank order 
is based on the weighted scores which are composed of the to ta l o f 
the responses o f a l l  the teachers. The proportion of each weighted 
score to the fu l l  to ta l score fo r each item (5 x 115 = 575) is also 
given in the tab le  as a percentage. There are eight items whose 
weighted scores are above 9Q percent. They a ll  belong to one
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TABLE 7
RELIABILITY AND ITEM DISCRIMINATION

























































































































R e lia b ility  
Coeff. a .8540 .9100 .8600 .9100
*The point m u lti-s e r ia l corre la tion  is shown in parentheses below 
each proportional score fo r an individual.





































ALL TEACHERS' PERCEPTIONS OF ACAUEMY PRINCIPAL'S EFFECTIVENESS 
BY RANKED ITEM
Item Rank Weighted
Raw Scores (115 Respondents)











Thu p r i n c i p a l  :
Conducts h lmsel f / h e r s u l  f  w i t h  p r o p r i e t y  a t  chu rch  n iue t inys 3Ü 1 549 95.48 3 20 92
Shows a p o s i t i v e  a t t i t u d e  towards SOA d o c t r in e s 35 2 542 94.26 2 29 64
Pro.TOtes C h r i s t i a n  e d u c a t io n  in  t l ie  school 5 3 533 92.7 5 32 78
P rov ides  f o r  s p i r i t u a l  emphasis in  t l ie  school 15 4 521 90.61 2 h 38 70
Has a p o s i t i v e  a t t i t u d e  toward chu rch  le a d u rs l i ip 55 4 521 90.61 1 7 37 70
Implements the SOA p h i lo s o p h y  o f  e d u c a t io n  in  l l ie  school 6U 4 521 90.61 1 6 34 73
Encourages C h r i s t i a n  l i f e s t y l e  among s tu d en ts 25 7 520 90.43 8 39 68
P r a c t ic e s  h i s / h e r  b e l i e f s 50 7 520 50.43 7 41 67
Understands h i s / h e r  a u t h o r i t y  and r e s p o n s i b i l i t y 43 9 514 89.39 2 7 41 65
Has a good sense o f  liunur 26 10 513 89.22 2 7 42 64
Uses b i b l i c a l  p r i n c i p l e s  in  sc i ioo l le a d e rs h ip 40 11 507 88.17 11 46 58
Is  a r e l i a b l e  a d m in i s t r a t o r 1Ü 12 506 88.00 1 3 10 36 65
Shows a f r i e n d l y  a t t i t u d e  towards teachers 51 12 506 88.00 1 7 52 55
In v o lv e s  s tu d e n ts  in  r e l i g i o u s  a c t i v i t i e s 10 14 503 87 .48 1 1 11 43 59
I n v i t e s  s u g g es t io n s  from tea t t ie rs re g a rd in g  schoo l r u le s 48 15 502 87 .3 10 53 52
T rea ts  teachers  as p r o fe s s io n a ls 16 16 501 07 .13 7 9 35 64
Makes d e c is io n s  based on a d m in i s t r a t i v e  knowledge 8 17 495 86.1 8 3 SO 54
Helps teachers  deve lop  t h e i r  own s t y l e  o f  te a c h in g 12 17 495 86.1 2 10 54 49




























I T E M
1 tern Rank Weighted Raw Scores (115 Respondents]










The p r i n c i p a l  ;
Seeks c o o p e ra t io n  from te a che rs  In  Im plem ent ing  SDA e d u c a t io n a l  
p h i lo s o p h y  and o b je c t i v e s 20 20 491 85.39 14 56 45
Is  c ou r teous  and c o n s id e ra te  w i t h  co iunun l ty  members 54 21 489 85 .00 2 13 54 46
Makes teache rs  fe e l  w o r th y  In t h e i r  jo b 36 22 488 84.87 7 9 48 51
In te g r a te s  SDA p h i lo s o p h y  In  a l l  schoo l a c t i v i t i e s 45 23 486 84 .5 3 19 42 51
P ro v id e s  an e f f e c t i v e  o r g a n iz a t io n 58 24 482 83 .8 1 4 12 48 49
Respects o t h e r s '  p o in t  o f  v iew 21 25 481 83.65 2 17 46 48
R e la tes  w e l l  to  the f a c u l t y 6 26 478 83.1 1 4 12 52 45
Encourages te a c h e rs '  I n i t i a t i v e  and c re a t iv e n e s s 37 27 477 82.96 16 51 43
Encourages p a re n ts  to  d is c u s s  school problems w i t h  h im /h e r 59 27 477 82.96 1 18 54 41
Is  s in c e re  w i t h  the f a c u l t y 1 29 476 82.78 1 6 40 63
C reates  a f r i e n d l y  atmosphere 3 29 476 82.78 7 15 48 45
Responds to  change 38 29 476 82.78 13 49 45
A cts  p ro m p t ly  to  m a in ta in  s tu d e n t  d i s c i p l i n e 13 32 475 82.61 1 14 6 38 54
Guides and counse ls  te a che rs  when needed 22 33 474 82.43 1 19 55 39
A p p re c ia te s  p a re n ts '  h e lp  In schoo l a c t i v i t i e s 39 33 474 82.43 1 22 54 38
Seeks c o o p e ra t io n  from commun 1ty  members 4 35 473 82.26 3 22 49 41
M a in ta in s  c o n s is te d  b e h a v io r 23 35 473 82.26 1 10 10 48 46
Encourages teachers  in  e v a lu a t i n g  I n s t r u c t i o n 42 37 471 81.91 3 20 55 37
Assesses community r e a c t io n s  about the schoo l  program 9 38 467 81 .22 4 24 48 39
Improves the e d u c a t io n a l  program w i t h  no t h r e a t s  to  anyone 17 38 467 81.22 3 3 21 45 43
Works w i t h  teache rs  as a team 32 40 466 8 1 .CO 1 10 17 41 46
Helps teache rs  fe e l  secure 2 41 465 80.87 5 22 51 37








































U n c e r ta in
n d en ts )
Agree SA
1 2 3 4 5
The p r i n c i p e ) :
F u l l y  u t i l i z e s  s t a f f ' s  s k i l l s  In  ru n n in g  the schoo l 28 43 464 80.70 1 4 21 53 36
Pr&notes t r u s t  between the  school and the community 14 44 463 80.52 2 31 44 38
Knows I n s t r u c t i o n a l  prob lems o f  teachers 2 / 45 462 80.35 4 23 55 33
Supports  teachers  In  c o n f l i c t s  w i t h  o th e r  a d m in is t r a t o r s 41 46 461 80.17 4 29 44 38
Shares p la n n in g  and d e c is io n -m a k in g  w i t h  teachers 53 47 459 79.83 9 19 51 36
C reates  a f r i e n d l y  I n t e r a c t i o n  between the  schoo l and t l ie  community 19 48 458 79.65 4 22 51 36
Takes pe rsona l  I n t e r e s t  In  each teacher 47 49 456 79.3 5 24 56 30
Encourages teache rs  to  d is c u s s  t h e i r  problems w i t h  h im /h e r 46 50 455 79.13 1 8 22 48 36
Sees h i m s e l f / h e r s e l f  m a in l y  as a f a c i l i t a t o r  o f  the e d u c a t io n a l  
p rocess 57 51 453 78.78 2 3 25 50 34
Helps teache rs  deve lop  t h e i r  own i n d i v i d u a l i t y 56 52 452 78.61 5 31 46 33
A p p re c ia te s  the problems o f  the coi:»mnilty 44 53 447 77.74 1 4 28 56 26
Seeks in p u t  from p a re n ts  re g a rd in g  sc i ioo l improvement 4 9 ' 54 431 74.96 6 45 36 28
Uses community members to  Improve the schoo l env ironm en t 24 55 421 73.22 1 10 33 49 21
Seeks in p u t  from the community about s c h o o l - r e la t e d  m a t te rs 29 55 421 73.22 1 8 41 44 21
A rranges  f o r  I n - s e r v i c e  t r a i n i n g  f o r  the  f a c u l t y 7 57 403 70.1 6 8 33 48 18
Helps teachers  deve lop  t h e i r  own I n d i v i d u a l i t y 52 58 383 66.61 3 16 46 40 10
Works w i t h  the community i n  s o lv in g  mutual problems 34 58 383 66.61 9 52 41 9










functional area of adm inistration, namely, the sp iritu a l clim ate.
This shows that the respondents strongly agreed that the academy 
orincipal was most e ffe c tive  in th is  area.
In the 85-90 percent range, there are thirteen items re ­
presenting a l l  the fiv e  areas. The area of school management is 
represented by four of these th irteen  items. Thus the next area in 
which the principal was perceived to be e ffe c tiv e  is that o f school 
management.
Table 9 gives the rank order and the mean weighted scores of 
the fiv e  areas of adm inistration. For each area, the maximum possible 
mean weighted score is again 5 x 115 = 575. The rank order and the 
mean weighted scores are based on the responses of a ll the teachers. 
They include male and female teachers. Over 80 percent o f these 
possess college degrees. Some o f these teachers have taught fo r less
TABLE 9
FUNCTIONAL AOMINSITRATIVE AREAS RANKED 
ACCORDING TO THE MEAN BASED 
ON ALL TEACHERS' RESPONSES
Functional 







S p iritu a l climate I 517.83
School Management 2 482.25
S ta ff-p rin c ip a l Relations 3 473.08
Curriculum and Instruction 4 456.00
School Community Relations 5 450.33
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than one year. Others have taught to r one to five  years, and s t i l l  
others for more than five  years. The perceptions of each of these 
groups regarding the principal are discussed la te r .
Table 10 shows raw scores and a rank order of the items in 
the second part of the questionnaire on the part of males. The rank 
order is based on the weighted scores which are computed from the 
responses of a ll the male teachers. The maximum possible score here 
is 5 X 71 = 355. The proportion of each weighted score to the fu ll  
tota l score fo r each item is also indicated in the table as a per­
centage. A ll the items in the 90-95 percent range re late  to the 
s p iritu a l leadership of the principal in the school. Thus the area 
that ranked highest was that of s p ir itu a l clim ate. The next highest 
area was that of school management.
Of the ten last items in the 63-79 oercentage range, f iv e  
re fer to the p rin c ip a l's  in teraction with the community. The male 
respondents perceived the principal to be least e ffe c tive  in this  
in teraction .
Table 11 shows the rank order and the mean weighted scores 
of the five  areas of administration based on the responses of male 
teachers. The rank order and the mean weighted scores are based on 
the male teachers' responses. Again, the maximum possible mean is 
355.
Table 12 gives raw scores, weighted scores, and a rank order 
of the items in the second part of the questionnaire on the part of
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Raw Scores (71 Respondents]










Thû p r i n c i p a l
Conducts h lm s e l f / h e r s e  1 f  w i t h  p r o p r i e t y  a t  chu rch  m eetings 30 1 336 94.65 3 13 55
Shows a p o s i t i v e  a t t i t u d e  towards SOA d o c t r i n e s 35 2 334 94.08 2 17 52
Promotes C h r i s t i a n  e d u c a t io n  in  the school 5 3 329 92.68 2 22 47
Encourages C h r i s t i a n  l i f e s t y l e  among s tu d e n ts 25 4 323 90.99 3 26 42
Has a p o s i t i v e  a t t i t u d e  towards church  le a d e rs h ip 55 5 322 90.70 5 23 43
P ro v id e s  f o r  s p i r i t u a l  emphasis in  the  schoo l 15 6 320 90.14 2 1 27 41
P r a c t ic e s  h i s / h e r  b e l i e f s 50 7 31H 89 .58 5 27 39
Is s in c e re  w i t h  the  f a c u l t y 1 a 317 89 .30 1 4 27 39
U nderstands h i s / h e r  a u t h o r i t y  and r e s p o n s i b i l i t y 43 a 317 89 .30 1 3 29 38
implements the SOA p h i lo s o p h y  o f  e d u c a t io n  in  the school 60 10 316 89.01 5 24 41
Views h i m s e l f / h e r s e l f  p r i m a r i l y  as a f a c i l i t a t o r 57 53 276 77.75 2 2 13 34 19
Seeks in p u t  from p a re n ts  re g a rd in g  schoo l improvement 49 54 262 73.80 5 29 20 17
Seeks in u u t  from the communi t y  about s c h o o l - r e l a t e d  m a t te r s . 29 55 257 72.39 6 26 28 11
Uses community members to  imorove t l ie  schoo l env ironm ent 24 56 253 71.27 9 21 28 12
Arranges f o r  i n - s e r v i c e  t r a i n i n g  f o r  the f a c u l t y 7 57 247 69.58 3 6 19 30 11
Helps teache rs  a ccom p l ish  t h e i r  s o c ia l  needs 11 sa 237 66.76 10 32 24 5
Helps teachers  o rg a n iz e  te a c h in g  tasks e c o n o m ic a l ly 52 59 234' 65.92 3 9 29 24 6




FUNCTIONAL ADMINISTRATIVE AREAS RANKED
ACCORDING TO THE MEAN BASED
ON MALE TEACHERS' RESPONSES
Functional Mean
Adm inistrative nv-wa- Weighted
Area Score
S p iritu a l Climate 1 317.92
School Management 2 297.1
S ta ff-P rin c ip a l Relations 3 292.17
Curriculum and Instruction 4 278.17
School-Curriculum Relations 5 275.17
44 female teachers. The rank order is based on the weighted scores 
which were computed from the responses o f a l l  the female teachers. 
The maximum possible score is 5 x 44 = 220. The proportion of each 
weighted score fo r each item is also shown in the table as a per­
centage.
Table 13 shows the rank order and mean weighted scores of the 
five  areas o f adm inistration. The rank order and the mean weighted 
scores were based on the female teachers' responses. The maximum 
possible mean score is 220.
Table 14 gives raw scores, weighted scores based on responses 
of teachers with master's degrees, and a rank order o f the items 
in the second part of the questionnaire. The maximum possible score 
is 5 X 58 = 290. The column next to that fo r the weighted scores 
shows the obtained score as a percentage o f the fu l l  to ta l score for




























TAaLE. 12 ( A b b re v U le d )
FEMALE TEACHERS' PERCEPTIONS OF ACADEMY PRINCIPAL'S EFFECTIVENESS
BY RANKED ITEM



















The p r i n c i p a l
Conducts h i r s e ) f / h e r s c 1 f  w i t h  p r o p r i e t y  e t  chu rch  m eet ings 30 1 213 96.82 7 37
ShOt.'S i  p o s i t i v e  a t t i t u d e  towards SDA d o c t r in e s 35 2 208 94.55 12 32
Impl-ments the SDA p h i lo s o p h y  o f  e d u c a t io n  in  the  school 60 3 205 93.18 1 1 10 32
PrciT.'ites C h r i s t i a n  e d u c a t io n  in  the  school 5 4 204 92.73 3 10 31
Is  s 'n c e re  w i t h  the f a c u l t y 1 5 203 92.27 2 13 29
Has 4 good sense o f  humor 26 5 203 92.27 2 13 29
P ra c t ic e s  h i s / h e r  b e l i e f s 50 7 202 91.82 2 14 28
Prov ides  f o r  s p i r i t u a l  en ip lus is  In t i ie  school 15 8 201 91.36 4 11 29
Si,o„) a f r i e n d l y  a t t i t u d e  toward teachers b l 9 200 90.91 1 1 18 24
Has a p o s i t i v e  a t t i t u d e  toward ch u rc l i  le a d e rs h ip 55 10 199 90.45 1 2 14 27
Encourages C h r i s t i a n  L i f e s t y l e  among s tu d e n ts 25 11 197 89.55 5 13 26
Uses B i b l i c a l  p r i n c i p l e s  in  sct ioo l le a d e rs h ip 40 11 197 89.55 4 15 25
A p o r e c i i t e s  t i ie  problems o f  the coiununiLy 44 53 170 77.27 2 15 14 13
Seeks in p u t  from p a re n ts  re g a rd in g  schoo l improvement 49 54 169 76.82 1 16 16 11
Uses community members to  improve the schoo l env ironm en t 24 55 168 76.36 1 1 12 21 9
Seeks in p u t  from the community about s c h o o l - r e la t e d  m a t te rs 29 56 164 74.55 1 2 15 16 10
Arranges  f o r  i n - s e r v i c e  t r a i n i n g  f o r  the f a c u l t y 7 67 156 70.91 3 2 14 18 7
Yorks  w i t h  tl,e community in  s o lv in g  mutua l problems 34 57 156 70.91 3 21 13 7
Helps teachers  o rg a n iz e  te a c n in g  tasks e c o n o m ic a l ly 52 59 149 67 .73 7 17 16 4




FUNCTIONAL ADMINISTRATIVE AREAS RANKED
ACCORDING TO THE MEAN BASED ON
FEMALE TEACHERS' RESPONSE
Functional „ . Mean
Administrative Weighted
Area Order sZore
S p iritua l Climate 1 199.92
School Management 2 185.17
S ta ff-P rin c ip a l Relations 3 184.67
Curriculum and Instruction 4 177.83
School Community Relations 5 175.17
each item. There are th irteen  items whose weighted scores are in the 
90-97 percentage range. Eight of these items represent the s p iritu a l 
clim ate- Thus most of the respondents strongly agreed that the 
academy principal was highly e ffe c tive  in th is  area.
Table 15 shows the rank order and mean weighted scores of the
five  areas o f adm inistration. The rank order and the mean weighted 
scores are based on the responses o f teachers with master's degrees. 
The maximum possible mean is 5 x 58 = 290.
According to th is tab le , the rank order o f the five  functional 
areas of adm inistration does not d if fe r  from the way the areas have 
been ranked fo r the male or the female respondents. These teachers 
with master's degrees strongly agreed that the principal was highly
e ffe c tive  in the area o f sp iritu a l climate but least e ffe c tive  in
































I T E M
I teiii Rank Weighted
%
Raw Scores (58 Respondents)










The p r i n c i p a l
Conducts h i m s e l f / h e r s e l f  w i t h  p r o p r i e t y  a t  chu rch  m eetings 30 1 281 96.90 9 49
Shows a p o s i t i v e  a t t i t u d e  towards SDA d o c t r in e s 35 2 276 95.17 14 44
Promotes C h r i s t i a n  e d u c a t io n  in  the school 5 3 271 93.45 2 15 41
Has a p o s i t i v e  a t t i t u d e  toward chu rch  le a d e rs h ip 55 3 271 93.45 2 15 41
Is  s in c e re  w i t h  the f a c u l t y i 5 267 92.07 1 1 18 38
P r a c t ic e s  h i s / h e r  b e l i e f s 50 5 267 92.07 2 19 37
Prov ides  f o r  s p i r i t u a l  empliasis in  the scl ioo l 15 7 265 91.38 1 2 18 37
Implements the SDA p h i lo s o p h y  o f  e d u c a t io n  in  t l ie  schuoi 60 8 264 91 .03 4 13 40
Is a r e l i a b l e  a d m in i s t r a t o r 113 9 263 90.69 4 19 35
Encourages C h r i s t i a n  l i f e s t y l e  among s tu d en ts /5 9 263 90.69 4 19 35
Understands h i s / h e r  a u t h o r i t y  and r e s p o n s i b i l i t y A3 9 263 90.69 3 21 34
lias a good sense o f  humor 26 12 261 90.00 1 27 38
Shows a f r i e n d l y  a t t i t u d e  towards teachers 51 12 261 90.00 1 27 30
Seeks in p u t  from p a re n ts  re g a rd in g  schoo l Improvement 49 54 221 76.21 3 20 20 15
Uses community members to  improve i l ie  schoo l env ironm en t 24 55 216 74 .48 3 21 23 11
Seeks in p u t  from the  community about s c h o o l - r e la t e d  m a t te rs 29 56 215 74.14 1 24 24 9
Arranges  f o r  i n - s e r v i c e  t r a i n i n g  f o r  the f a t u i t y 7 57 199 68.62 5 4 16 22 10
Helps teache rs  o rg a n iz e  te a c h in g  tasks e c o n o m ic a l ly 52 58 198 68 .28 2 4 24 24 4
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TABLE 15
FUNCTIONAL ADMINISTRATIVE AREAS RANKED ACCORDING
TO THE MEAN BASED ON RESPONSES OF









S p iritu a l Climate 1 264.67
School Management 2 248.58
S ta ff-P rin c ip a l Relations 3 244.33
Curriculum and Instruction 4 232.17
School-Community Relations 3 228.42
h is /her re lations with the school community.
Table 16 shows raw scores, weighted scores based on responses 
of the teachers with levels o f education other than a m aster's degree, 
and a rank order of the items in the second oart o f the questionnaire. 
The maximum possible mean is 5 x 57 = 285. The column next to that 
for the weighted scores shows the obtained score as a percentage of 
the fu l l  to ta l score fo r each item. There are twelve items whose 
weighted scores are ranked above 37 percent. Nine o f these 
belong to the functional area of s p ir itu a l clim ate. This indicates  
that the respondents strongly agreed that the academy p rinc ipa l was 
most e ffe c tiv e  in this area.
In the 64-74 percent range, the area of school-community




























TAUt E 16 (Atiürevidtcid)
PERCEPTIONS OH TEACHERS (WITH OTHER LEVELS OF EDUCATION) 
OF ACADEMY PRINCIPAL'S EFFECTIVENESS 
BY RANKED ITEM
1 tern Rank Weighted
Raw Scores (57 Respondents)
1 T. E M Number Order Score SD D isagree U n c e r ta in Agree SA
1 2 3 4 5
The P r i n c i p a l
Conducts h i m s e l f / h e r s e l f  w i t h  p r o p r i e t y  a t  chu rch  meetings 3Ü 1 268 94.00 3 11 43
Shows a p o s i t i v e  a t t i t u d e  towards SDA d o c t r in e s 35 2 266 93 .33 2 15 40
Promotes C h r i s t i a n  e d u c a t io n  in  the school 5 3 262 91.93 3 17 37
Encourages C h r i s t i a n  l i f e s t y l e  among s tu d en ts 25 4 257 90 ,18 4 20 33
lmp1er,ents the SDA p h i lo s o p h y  of e d u c a t io n  in  tl%e school 60 4 257 90.18 1 2 21 33
P ro v id e s  f o r  s p i r i t u a l  emphasis in  the  school 15 6 256 89 .82 1 3 20 33
Is  s in c e re  w i t h  the f a c u l t y 1 7 253 68.77 5 22 30
P r a c t ic e s  h i s / h e r  b e l i e f s 50 7 253 88.77 5 22 30
Has a good sense o f  humor 26 9 252 88.42 2 6 15 34
Understands h i s / h e r  a u t h o r i t y  and r e s p o n s i b i l i t y 43 10 251 88 .10 2 4 20 31
Has a p o s i t i v e  a t t i t u d e  toward  chu rch  le a d e rs h ip 55 11 250 87.72 1 5 22 29
Seeks in p u t  from p a re n ts  re g a rd in g  schoo l improvement 45 54 210 73.68 3 25 16 13
Seeks in p u t  from the community about s c h o o l - r e l a t e d  m a t te rs 29 55 206 72.28 1 7 17 20 12
Uses communi t y  members to  Improve the sc l ioo l env ironm en t 24 56 205 71.93 1 7 12 26 10
Arranges  f o r  i n - s e r v i c e  t r a i n i n g  f o r  i l ie  f a c u l t y 7 57 204 71.58 1 4 17 26 8
Works w i t h  the community in  s o lv in g  mutua l problems 34 58 199 69 .82 5 24 23 5
Helps te a che rs  a ccom p l ish  t h e i r  s o c ia l  needs 11 59 189 66.32 2 9 21 19 6
Helps te a che rs  o rg a n iz e  te a c h in g  tasks  e c o n o m ic a l ly 52 60 185 64.91 1 12 22 16 6
w
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re lations is represented by four o f the seven items. Table 17 shows 
the rank order and mean weighted scores of the five  areas o f ad­
m in is tra tion . The rank order and the mean weighted scores were based 
on the responses of teachers with levels of education other than a 
master's degree. The maximum possible mean is 5 x 57 = 285. Thus 
the school-community re lations area was las t in the rank order, 
showing that the principal was perceived to be least e ffe c tiv e  in h is / 
her re lations with the school community.
TABLE 17
FUNCTIONAL ADMINISTRATIVE AREAS RANKED ACCORDING 
TO THE MEAN BASED ON RESPONSES OF TEACHERS 
WITH OTHER LEVELS OF EDUCATION
Functional „ . Mean
Administrative « Weighted
Area °rder
S p iritua l Climate 1 253.17
School Management 2 233.67
Staff-P rincipal Relations 3 231.00
Curriculum and Instruction 4 223.67
School-Community Relations 5 221.92
Table 18 presents raw scores, weighted scores based on 
responses of the teachers with 1-4 years o f teaching experience, and 
rank order of the items in the second part of the questionnaire. The 
maximum possible score is 5 x 36 = 180. The column next to that fo r  
the weighted scores shows the obtained score as a percentage o f the



























lA üL t  1Ü (A b b re v ia te d )
PERCEPTIONS OF TEACHERS (WITH 1-4 YEARS TEACHING EXPERIENCE) 
OF PRINCIPAL'S EFFECTIVENESS BY RANKED ITEM

















The p r i n c i p a l
Conducts h i m s e l f / h e r s e l f  w i t h  p r o p r i e t y  a t  chu rch  meet ings 30 1 166 92.2 3 8 25
Shows a p o s i t i v e  a t t i t u d e  towards SDA d o c t r in e s 35 2 165 91.67 1 13 22
P rov ides  f o r  s p i r i t u a l  emphasis In  the school 15 3 164 91.11 2 12 22
Promotes C h r i s t i a n  e d u c a t io n  in  the school 5 4 163 90.56 3 11 22
Implements the SDA p h i lo s o p h y  o f  e d u c a t io n  in  the  schoo l 60 4 163 90,56 2 13 21
Encourages C h r i s t i a n  l i f e s t y l e  among s tu d en ts P5 6 160 88 .39 3 14 19
Helps teachers  a ccom p l ish  t h e i r  s o c ia l  needs 12 7 158 87 .78 2 18 16
Has a p o s i t i v e  a t t i t u d e  toward chu rch  le a d e rs h ip 55 7 158 87.78 1 3 13 19
P ra c t ic e s  h i s / h e r  b e l i e f s 50 9 156 86,67 4 16 16
Has a good sense o f  humor 26 10 155 86.11 2 4 11 19
Understands h i s / h e r  a u t h o r i t y  and r e s p o n s i b i l i t y 43 11 154 85.56 I 3 17 15
Uses B i b l i c a l  p r i n c i p l e s  In schoo l le a d e rs h ip 40 12 153 85'. 00 6 15 15
In te g r a te s  SDA p h i lo s o p h y  In  a l l  school a c t i v i t i e s 45 12 153 85.00 9 9 18
Is  o b je c t i v e  and I m p a r t i a l 33 53 132 73.33 1 3 12 11 9
UseS coniMunity members to  improve the schoo l env ironm en t 24 55 131 72.78 3 12 16 5
Seeks In p u t  from p a re n ts  re g a rd in g  sc l ioo l improvement 49 56 128 71.11 3 15 13 5
Seeks in p u t  from t l ie  conn iun i ty  about s c h o o l - r e la t e d  m a t te rs 29 57 126 70.00 4 13 16 3
Helps teache rs  acco m p l ish  t h e i r  s o c ia l  needs 11 5H 119 66.11 1 6 15 9 5
Works w i t h  the  commun 1ty  in  s o lv in g  mutua l problems 34 59 118 65.56 2 17 12 3
cn
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fu ll  to ta l score for each item. All the items in the 30-percent 
range belong to the area of s p ir itu a l clim ate. This shows 
that the respondents strongly agreed that the academy principal was 
most e ffe c tiv e  in this area.
In the 80-90-percent range, there are twenty-seven items.
Seven o f these belong to the s p ir itu a l climate area. Of the twenty 
items le f t ,  items 43, 48, 58, 18, 8 , and 38 belong to the area of 
school management. The other three areas are represented by fewer 
items in this percentage range. This shows that school management 
was the next area in which the principal was perceived to be e ffe c tive  
in the leadership of the school.
In the 65-75-percent range, ten items are included. Of 
these, items 44, 24, 49, 29, and 34 describe a p rin c ip a l's  behavior 
in his in teraction  with community members. The respondents perceived 
the principal to be least e ffe c tive  in th is  respect.
Table 19 shows the rank order and the mean weighted scores 
of the fiv e  areas of adm inistration. The rank order and the mean 
weighted scores were based on the responses o f teachers with 1-4 
years of teaching experience.
Table 20 presents raw scores, weighted scores based on 
responses of teachers with 5-9 years of teaching experience, and a 
rank order of the items in the second part o f the questionnaire. The 
maximum possible score is  5 x 28 = 140. The column next to that for 
the weighted scores shows the obtained score as a percentage o f the 
fu ll  to ta l score for each item. Of the eight items in the 90-98- 
percent range, five belong to the area of s p iritu a l clim ate. This
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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indicates that the respondents strongly agreed that the academy prin ­
cipal was most e ffe c tiv e  in this area.
TABLE 19
FUNCTIONAL ADMINISTRATIVE AREAS RANKED ACCORDING 
TO THE MEAN BASED ON RESPONSES OF TEACHERS 
WITH 1-4 YEARS TEACHING EXPERIENCE
Functional „ . Mean
Adm inistrative ^ a Weighted
Area °rder score
S p iritu a l Climate 1 158.67
School Management 2 143.25
S ta ff-P rin c ip a l Relations 3 142.57
Curriculum and Instruction 4 139.1
School-Community Relations 5 137.5
In the 80-90-percent range, there are th ir ty -e ig h t items.
Seven o f these belong to the s p ir itu a l clim ate area which was ranked 
f i r s t .
Table 21 shows the rank order and the mean weighted score 
of the f iv e  areas o f adm inistration. The rank order and the mean 
weighted scores are based on the responses o f teachers with 5-9 years 
of teaching experience. The maximum possible mean is 5 x 28 = 140. 
School management was ranked second, and the area of school-community 
relations was ranked f i f t h .















PERCEPTIONS OF TEACHERS (WITH b -9  YEARS TEACHING EXPERIENCE) 





























The p r i n c i p a l
Conducts h i m s e l f / h e r s e l f  w i t h  p r o p r i e t y  a t  chu rch  meet ings 3Û 1 137 97.86 3 25
Shews a p o s i t i v e  a t t i t u d e  towards SDA d o c t r in e s 35 2 132 94.29 I 6 21
Is  s in c e re  w i t h  the f a c u l t y 1 3 131 93.57 9 19
Promotes C h r i s t i a n  e d u c a t io n  in  the school 5 4 129 92.14 2 7 19
P r a c t ic e s  h i s / h e r  b e l i e f s 50 4 129 92.14 1 9 18
Understands h i s / h e r  a u t h o r i t y  and r e s p o n s i b i l i t y 43 6 127 90.71 1 2 6 19
lies a good sense o f  humor 26 7 126 90.00 1 12 15
Has a p o s i t i v e  a t t i t u d e  toward church  le a d e rs h ip 55 7 126 90.00 3 8 17
Improves the e d u c a t io n a l  program w i t h  no t h r e a t s  to  anyone 17 49 109 77.86 2 7 9 10
Encourages teache rs  to  d is c u s s  t h e i r  problems w i t h  h im /h e r 46 49 109 77.86 3 6 10 9
Encourages teache rs  in  e v a lu a t i n g  I n s t r u c t i o n 42 51 108 77.14 3 6 11 8
A p p re c ia te s  the  problems o f  the  community 44 51 108 77.14 3 7 9 9
Seeks in p u t  from p a re n ts  r e g a rd in g  schoo l improvement 49 53 107 76.43 2 9 9 8
Helps teache rs  deve lop  t l i e i r  own i n d i v i d u a l i t y 56 53 107 76.43 2 9 9 8
Seeks in p u t  from the conm un ity  about s c h o o l - r e la t e d  m a t te rs 29 55 103 73.57 1 2 10 7 8
Uses community members to  improve the sc l ioo l env ironm en t 24 56 102 72.86 5 6 11 6




FUNCTIONAL ADMINISTRATIVE AREAS RANKED ACCORDING 
TO THE MEAN BASED ON RESPONSES OF TEACHERS 
WITH 5-9 YEARS TEACHING EXPERIENCE
Functional „ , Mean
Adm inistrative nv-Hû». Weighted
Area ^roer score
S p iritua l Climate 1 124.58
School Management 2 118.00
S ta ff-P rin c ip a l Relations 3 116.92
Curriculum and Instruction 4 110.58
School-Community Relations 5 110.42
Table 22 presents raw scores, weighted scores based on 
responses of the teachers with ten or more years o f teaching, and 
a rank order of the items in the second part of the questionnaire. 
The maximum possible score for an item is 5 x 50 = 250: The column
next to that fo r the weighted scores shows the obtained score as a 
percentage of the fu l l  to ta l score fo r  each item.
A mean fo r each area was computed from the weighted scores. 
Then the f iv e  areas were ranked according to th e ir  mean weighted 
scores. These data are shown in tab le  23. I t  should be noted that 
in a l l  the previous rankings of the f iv e  areas as shown in tables 8 , 
10, 12, 14, 16, 18, and 20, the area o f s p ir itu a l climate was placed 
f i r s t  and that o f school-community re la tions la s t. In table 23, 
however, a d iffe re n t rank order is  given. F irs t in the ranking is
























HtHCEPTIONS OP FtACHtHS (WJTH 10 OH HOHE YEAHS TEACHING EXPERIENCE 




I T E M 1 tCIII Rank Weighted t
Raw Scores (50 Respondents)










The p r i n c i p a l
Conducts h i m s e l f / h e r s e l f  w i t h  p r o p r i e t y  a t  chu rch  m ee t inys 3Ü 1 241 96.4 9 41
Shows a p o s i t i v e  a t t i t u d e  towards SOA d o c t r in e s 35 1 241 96.4 9 41
Promotes C h r i s t i a n  e d u c a t io n  in  the school 5 3 236 94 i4 14 36
Pro v id e s  f o r  s p i r i t u a l  emphasis in  the school 15 4 234 93.6 16 34
Is  a r e l i a b l e  a d m in i s t r a t o r 18 5 229 91.6 2 17 31
Unders tands h i s / h e r  a u t h o r i t y  and r e s p o n s i b i l i t y A3 6 220 91.2 2 18 30
T re a ts  teachers  as p r o fe s s io n a ls 16 6 228 91.2 1 3 13 33
In v o lv e s  s tu d e n ts  In r e l i g l u u s  a c t i v i t i e s 10 a 227 90.8 3 17 30
Uses B i b l i c a l  p r i n c i p l e s  in  school le a d e rs h ip 40 9 226 90.4 3 18 29
I n v i t e s  su g ges t ions  from teachers  r e g a rd in g  schoo l r u le s 48 10 225 90.0 2 21 27
Makes d e c is io n s  based on a d m in i s t r a t i v e  knowledge 8 11 224 89 .6 1 I 21 27
Makes teachers  fe e l  w o r th y  in  t i ie  I r  jo b 36 12 221 68.4 2 2 19 27
Is  c ou r teous  and c o n s id e ra te  w i t h  teachers 31 13 220 88.0 4 22 24
Encourages C h r i s t i a n  l i f e s t y l e  among s tu d en ts 25 56 131 52.4 19 31
P r a c t i c e s  h i s / h e r  b e l i e f s 50 57 130 52.0 2 16 32
Shows a f r i e n d l y  a t t i t u d e  toward teachers 51 58 128 51.2 1 20 29
Implements the SOA p h i lo s o p h y  of e d u c a t io n  in  t i ie  schoo l hO 58 128 51.2 2 13 34
lias a good sense o f  humor 26 60 127 50.8 2 19 29
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the area of school management. This is followed by the area o f 
school-community re la tio n s . The area of s p ir itu a l climate is placed 
th ird , and that o f curriculum and instruction  f i f t h .  Thus these most 
experienced teachers perceived the academy principal to be most 
e ffe c tive  in the area of school management, but least e ffec tive  in 
the area o f curriculum and instruction.
TABLE 23
FUNCTIONAL ADMINISTRATIVE AREAS RANKED ACCORDING 
TO THE MEAN BASED ON RESPONSES OF TEACHERS 
WITH TEN OR MORE YEARS TEACHING EXPERIENCE
Functional „ . Mean
Administrative Weighted
Areas °rder
School Management 1 216.67
School-Community Relations 2 198.42
S p iritua l Climate 3 196.42
S ta ff-P rin c ip a l Relations d 187.57
Curriculum and Instruction 5 185.83
Table 24 presents raw scores, weighted scores based on 
responses o f teachers with less than one year o f teaching experience 
in the present school, and a rank order o f the items in the second 
part of the questionnaire. The maximum possible score for an item is 
5 X 16 = 8 0 .  The column next to that fo r the weighted scores shows 
the obtained score as a percentage o f the fu ll  to ta l score fo r each 
item.
A mean fo r each area was computed from the weighted scores




























PERCEPTIONS OF TEACHERS (WITH LESS THAN ONE YEAR OF TEACHING IN PRESENT SCHOOL) 







Raw Scores (16 Respondents)










The p r i n c i p a l
Conducts h i m s e l f / h e r s e l f  w i t h  p r o p r i e t y  a t  chu rch  m eetings 30 1 78 97.5 2 14
Makes d e c is io n s  based on a d m in i s t r a t i v e  knowledge 8 2 76 95.00 4 12
Shows a p o s i t i v e  a t t i t u d e  towards SOA d o c t r i n e s 35 2 76 95.00 4 12
Has a good sense o f  humor 26 4 75 93.75 5 11
Promotes C h r i s t i a n  e d u c a t io n  In  the school 5 5 74 92.5 6 10
Encourages C h r i s t i a n  l i f e s t y l e  among s tu d en ts 25 5 74 92.5 6 10
P ra c t ic e s  h i s / h e r  b e l i e f s 50 5 74 92.5 6 10
Acts  p ro m p t ly  to  m a in ta in  s tu d e n t  d i s c i p l i n e 13 8 73 91.25 7 9
P rov ides  f o r  s p i r i t u a l  emphasis In  the schoo l 15 8 73 91.25 7 9
Is  a r e l i a b l e  a d m in i s t r a t o r 18 8 73 91.25 7 9
Uses B i b l i c a l  p r i n c i p l e s  In  school le a d e rs h ip 40 8 73 91.25 7 9
Shows a f r i e n d l y  a t t i t u d e  toward teachers 51 8 73 91.25 7 9
Helps te a che rs  fe e l  secure 2 53 62 77.5 1 4 7 4
Seeks In p u t  from the con inun l ty  about s c h o o l - r e la t e d  m a t te rs 29 55 61 76.25 7 5 4
Supports  teachers  In  c o n f l i c t s  w i t h  o th e r  a d m in is t r a t o r s 41 55 61 76.25 7 5 4
Works w i t h  the conm un lty  In  s o lv in g  mutua l problems 34 57 60 75.00 7 6 3
Makes teachers  fe e l  w o r th y  In  t h e i r  Job 36 58 58 72.50 2 1 7 6
Helps teache rs  o rg a n iz e  te a c h in g  tasks  e c o n o m ic a l ly 52 58 58 72.50 7 8 1
'■ 4IV
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based on the responses of teachers with less than one year o f teaching 
experience in the present school. Then the f iv e  areas were ranked 
according to th e ir  mean weighted scores. The maximum possible mean 
score fo r an area is 5 x 16 = 80. As shown in table 25, the area of 
s p iritu a l clim ate was f i r s t  and that o f school management second. The 
area of school-community re lations was placed f i f th .
TABLE 25
FUNCTIONAL ADMINISTRATIVE AREAS RANKED ACCORDING 
TO THE MEAN BASED ON RESPONSES OF TEACHERS 
WITH LESS THAN ONE YEAR OF TEACHING 
IN PRESENT SCHOOL
Functional „ . Mean
Adm inistrative Weighted
Area
S p iritu a l Climate 1 73.42
School Management 2 59.17
S ta ff-p rin c ip a l Relations 3 55.83
Curriculum and Instruction 4 54.75
School-Community Relations 5 53.75
Table 26 presents raw scores, weighted scores based on 
responses o f teachers with 1-4 years of teaching experience in the 
present school, and a rank order of the items in the second part of 
the questionnaire. The maximum possible score for an item is
5 X 59 = 295. The column next to that fo r the weighted scores shows
the obtained score as a percentage o f the fu ll  to ta l score fo r  each
item.


























TABLE 26  (Abbreviated)
PERCEPTIONS OF TEACHERS (WITH 1-4 YEARS OF TEACHING IN PRESENT SCHOOL) 







Raw Scores (59 Respondents)










The p r i n c i p a l
Conducts h i m s e l f / h e r s e l f  w i t h  p r o p r i e t y  a t  chu rch  n iee t inys 30 1 278 94.24 3 11 45
Shows a p o s i t i v e  a t t i t u d e  towards SDA d o c t r in e s 35 2 2 /6 93.56 1 17 41
Promotes C h r i s t i a n  e d u c a t io n  In  the  scnoo l 5 3 272 92.20 3 17 39
P ro v id e s  f o r  s p i r i t u a l  emphasis in  the schuu l 15 4 270 91.53 1 3 22 33
Implements the SOA p h i lo s o p h y  o f  e d u c a t io n  in  t l ie  school 60 5 266 90.17 1 4 18 36
Encourages C h r i s t i a n  l i f e s t y l e  among s tu d e n ts 25 • 6 265 89 .83 4 22 33
Has a p o s i t i v e  a t t i t u d e  toward chu rch  le a d e rs h ip 55 7 263 89.15 1 5 19 34
Is  s in c e re  w i t h  the f a c u l t y I 8 262 88.81 1 5 20 33
P r a c t ic e s  h i s / h e r  b e l i e f s 50 8 262 88.81 6 21 32
Encourages teachers  to  d is c u s s  t h e i r  problems w i t h  h im /h e r 46 50 223 75.59 1 6 14 22 16
A p p re c ia te s  the problems o f  the community 44 51 222 75.25 1 2 18 27 11
Helps teachers  deve lop  t h e i r  own I n d i v i d u a l i t y 56 52 221 74.92 5 21 17 16
Seeks In p u t  from p a re n ts  re g a rd in g  school improvement 49 53 215 72.88 3 24 23 9
Respects o t h e r s '  p o in t s  o f  v iew 21 54 213 72.20 2 1 10 24 22
Seeks in p u t  from the coamiunity about s c l i o o l - r e l a t e d  m a t te rs 29 55 209 70.85 6 23 22 a
Uses community members to  improve the  schoo l env ironm en t 24 56 208 70.51 7 19 23 9
Arranges f o r  i n - s e r v i c e  t r a i n i n g  f o r  the f a c u l t y 7 57 202 68.47 2 5 21 23 7
Helps teachers  accom p l ish  t h e i r  s o c ia l  needs 11 58 190 64.41 1 12 20 20 5
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A mean weighted score for each area was computed from the 
weighted scores. Then the five  areas were ranked according to th e ir  
mean weighted scores. As shown in the rank order in table 27, the 
area of s p ir itu a l climate was f i r s t .  The area of school management 
was ranked second. The area that was placed f i f t h  was that of school- 
community re la tio n s . Thus these teachers perceived the academy 
principal as most e ffe c tive  in the area o f s p iritu a l climate and 
least e ffe c tiv e  in the area of school-community re la tions .
TABLE 27
FUNCTIONAL ADMINISTRATIVE AREAS RANKED ACCORDING 
TO THE MEAN BASED ON RESPONSES OF TEACHERS 
WITH 1-4 YEARS OF TEACHING 
IN PRESENT SCHOOL
Functional „ . Mean
Adm inistrative Weighted
Area °rd e r score
S p iritu a l Climate 1 252.17
School Management 2 242.67
S ta ff-P rin c ip a l Relations 3 237.1
Curriculum and Instruction 4 227.8
School-Community Relations 5 227.57
Table 28 presents raw scores, weighted scores based on 
responses o f teachers with 5-8 years o f teaching experience in the 
present school, and a rank order o f the items in the second part 
of the questionnaire. The maximum possible score for an item is 
5 X 20 = 100. The column next to th a t fo r  the weighted scores shows




























TAÜl.E 2 8  (A b b re v ia te d )
PEKCEPTIOUS OF lEACHERS (WIIM b-Ü YEARS OF TEACHING IN PRESENT SCHOOL 
OF PRINCIPAL'S EFFECTIVENESS BY RANKED ITEM



















The p r i n c i p a l
Conducts h i t i i s e l f / h e r s e l f  w i t h  p r o p r i e t y  a t  chu rch  m eet ings 30 1 97 97 3 17
Shows a p o s i t i v e  a t t i t u d e  towards SOA d o c t r in e s 35 2 95 95 1 3 16
Is  s in c e re  w i t h  the f a c u l t y 1 3 92 92 a 12
Shows a f r i e n d l y  a t t i t u d e  toward teachers 51 3 92 92 8 12
Has a p o s i t i v e  a t t i t u d e  towards chu rch  le a d e rs h ip 55 3 92 92 2 . 4 14
Implements the SDA p h i lo s o p h y  o f  e d u c a t io n  in  the schuoi 60 3 92 92 1 6 13
Promotes C h r i s t i a n  e d u c a t io n  in  the school 5 7 91 91 2 5 13
I n v i t e s  su g ges t ions  from teache rs  re g a rd in g  schoo l r u le s 48 7 91 91 1 7 12
P r a c t ic e s  h i s / h e r  b e l i e f s 50 7 91 91 1 7
12
Responds to  change 38 49 80 80 3
7
11 6
A p p re c ia te s  p a re n ts '  he lp  i n  school a c t i v i t i e s 39 51 78 78
8 5
Supports  teache rs  in  c o n f l i c t s  w i t h  o th e r  a d m in is t r a to r s 41 51 78 78 2 4
8 6
Uses community members to  improve the schoo l env ironm en t 24 53 76 76 1 2 4 6 7
Acts  p ro m p t ly  to  m a in ta in  s tu d e n t  d i s c i p l i n e 13 54 74 74 1 4
10 5
Seeks in p u t  from community about s c h o o l - r e la t e d  m a t te rs 29 54 74 74 1 7 8 4
Seeks in p u t  from p a re n ts  r e g a rd in g  school improvement 49 54 74 74 3 6 5
6
Works w i t h  the community in  s o lv in g  mutua l problems 34 57 71 71 1 10 6 3
Helps teache rs  o rg a n is e  te a c h in g  tasks  e c o n o m ic a l ly 52 57 71 71 3 6 8 3
m
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the obtained score as a percentage o f the fu ll  to ta l score fo r each 
item.
A mean weighted score fo r  each area was computed from the 
weighted scores based on the responses o f teachers with 5-8 years of 
teaching in the present school. Then the five  areas were ranked 
according to th e ir mean weighted scores. The maximum possible mean 
score fo r an area is 5 x 20 = 100. As shown in the rank order in 
table 29, the areas o f s p ir itu a l climate and s ta ff-p r in c ip a l re lations  
were ranked f i r s t  and second, respective ly . The area o f curriculum  
and instruction was ranked fourth  and that of school-community 
relations was placed la s t.
TABLE 29
FUNCTIONAL ADMINISTRATIVE AREAS RANKED ACCORDING 
TO THE MEAN BASED ON RESPONSES OF TEACHERS 










Sp iritua l Climate 1 89.5
S taff-P rincipal Relations 2 33.75
School Management 3 33.42
Curriculum and Instruction 4 31.57
School-Community Relations 5 79.5
Table 30 presents raw scores , weighted scores based
responses of teachers with over eight years of teaching in the












lA B lE  3ü ( A b b r e v ia t i o n )
PERCEPTIONS OF TEACHERS (IIITH OVER 8 TEARS Of TEACHING IN PRESENT SCHOOL) 




































The p r i n c i p a l
P rov ides  f o r  s p i r i t u a l  emphasis In  the  school 15 1 92 96.84 3 16
Promotes C h r i s t i a n  e d u c a t io n  In  the school 5 2 91 95.78 4 15
Shows a p o s i t i v e  a t t i t u d e  towards SDA d o c t r in e s 35 2 91 95.78 4 15
Is  s in c e re  w i t h  the f a c u l t y 1 4 90 94.74 5 14
Encourages C h r i s t i a n  l i f e s t y l e  amuny s tu d en ts 25 5 89 93.68 6 13
Understands h i s / h e r  a u t h o r i t y  and r e s p o n s i b i l i t y A3 5 89 93.68 6 13
Has a p o s i t i v e  a t t i t u d e  toward chu rch  le a d e rs h ip 55 5 89 93.68 6 13
In v o lv e s  s tu d e n ts  In r e l i g i o u s  a c t i v i t i e s 10 a 88 92.63 I 5 13
T re a te s  teachers  as p r o fe s s io n a ls 16 a 88 92.63 2 3 14
Has a good sense o f  humor 26 a 88 92.63 7 12
Seeks In p u t  from the  community about s c h o o l - r e la t e d  m a t te rs 29 52 73 76.84 2 4 6 5
Creates a f r i e n d l y  i n t e r a c t i o n  between the schoo l and the  community 19 53 72 75.79 4 10 4
Conducts h i n s e l f / h e r s e l f  w i t h  p r o p r i e t y  a t  chu rch  m eetings 30 54 71 74.74 4 15
Uses community members to  Improve the  sc l ioo l env ironm en t 24 55 70 73.68 1 5 12 1
Sees h i m s e l f / h e r s e l f  m a in ly  as a f a c i l i t a t o r  o f  the  e d u ca t iona l  process 57 55 70 73.68 1 5 6 6
Arranges f o r  I n - s e r v i c e  t r a i n i n g  f o r  the f a c u l t y 7 57 66 69.47 I 2 5 9 2
Helps teache rs  o rg a n iz e  te a c h in g  tasks  e c o n o m ic a l ly 52 58 65 68.42 2 8 8 1
Helps teache rs  a ccom p l ish  t h e i r  s o c ia l  needs 11 59 64 0 / . 3 7 2 9 7 1
CO
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present school, and a rank order of the items in the second part of 
the questionnaire. The maximum possible score fo r an item is  
5 X 19 = 95. The column next to that for the weighted scores shows
the obtained score as a percentage o f the fu ll  to ta l score fo r each
item.
A mean for each area was computed from the weighted scores 
based on the responses o f teachers with more than eight years of 
teaching in the present school. Then the five  areas were ranked
according to th e ir  mean weighted scores. The maximum possible mean
score for an area is 5 x 19 = 95. As shown in the rank order in 
table 31, the area o f s p ir itu a l clim ate was ranked f i r s t  and that of 
s ta ff-p rin c ip a l re lations second. The area of school-community 
re lations was placed la s t . The rank order indicates th a t the teachers 
perceived the academy principal to be most e ffec tive  in the area o f 
s p ir itu a l climate and least e ffe c tiv e  in the area of school-community 
re la tio n s .
The rank order of the functional areas suggests that the 
perceptions of these teachers regarding the effectiveness o f the prin­
cipal in the present school were in accord with those o f the teachers 
who had taught fo r 5-8 years in the present school. However, 
according to the responses of teachers with 1-4 years o f teaching 
in the present school, the area of school management was ranked second 
and the area of s ta ff-p r in c ip a l relations was ranked th ird . There 
was no difference in the rank order o f the other areas fo r the 
teachers teaching in the present school.
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TABLE 31
FUNCTIONAL ADMINISTRATIVE AREAS RANKED ACCORDING 
TO THE MEAN BASED ON RESPONSES OF TEACHERS 
WITH OVER 8  YEARS OF TEACHING 
IN PRESENT SCHOOL
Functional □ . Mean
Adm inistrative Weighted
Area O^der gcore
S p iritu a l Climate 1 86.83
S ta ff-P rin c ip a l Relations 2 82.58
School Management 3 82.33
Curriculum and Instruction 4 77.58
School-Community Relations 5 75.42
Comparison of Perceptions of the Various 
Teacher Categories
The descrip tive analysis of data according to the categories 
of teachers has presented the perceptions of teachers by ranked items. 
An examination o f the tables shows that in general the items that 
appeared most frequently in the top ten places o f the rank order 
belonged to the area o f s p ir itu a l clim ate. The items that appeared 
most often in the bottom ten places o f the rank order belonged to the 
area o f school-community re la tio n s . The rank order of the areas 
using the mean weighted scores of the male teachers was the same as 
that fo r the female teachers. They strongly agreed that the principal 
was most e ffe c tiv e  in the area of s p ir itu a l climate and more e ffec tive  
in th a t of school management. The area of s ta ff-p r in c ip a l relations  
was ranked th ird . The area o f curriculum and instruction  and that of
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school-community relations were placed fourth and f if th .re s p e c tiv e ly .  
The descriptive analysis then shows that the perceptions o f the male 
teachers concerning the effectiveness of an academy principal did 
not d if fe r  from those of the female teachers.
The same rank order o f the areas by mean weighted scores was 
also noted when the perceptions of the following categories were 
analyzed: teachers with master's degrees, teachers w ith other levels  
of education, teachers with 1-4 years o f teaching experience in 
general, and those with four or fewer years o f teaching in the present 
school.
However, the more experienced the teachers became, the more 
th e ir  perceptions of the p rin c ip a l's  effectiveness d iffe re d . For 
example, teachers with ten or more years o f teaching f e l t  that the 
principal was very e ffe c tiv e  in the area o f school management and 
effe c tive  in school-community re la tio n s . According to the perceptions 
of these teachers, the area o f s p ir itu a l clim ate was ranked th ird , 
that of s ta ff-p rin c ip a l re lations fourth , and curriculum and instruc­
tion la s t.
Teachers with f iv e  or more years o f teaching in the present 
school agreed with most o f the other categories that the principal 
was very e ffe c tive  in the area o f s p ir itu a l clim ate. However, this  
group of teachers f e l t  that the next area in which the principal was 
e ffe c tive  was that of s ta ff-p r in c ip a l re la tio n s , followed by cu rric ­
ulum and instruction . These teachers perceived the p rin c ip a l's  
effectiveness to be least strong in the area o f school-community 
re la tions .
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The analysis o f the demographic data, describing the teachers' 
sample, has been presented to help the reader have a be tte r under­
standing of the responses of the teachers concerning the teachers' 
perceptions of the p rin c ip a l's  effectiveness. The next section o f 
th is chapter presents the analysis of data on the f iv e  functional 
areas o f adm inistration.
Hypothesis Testing 
To guide the analysis o f the data, four specific  hypotheses 
in the null form were developed. This section of the chapter presents 
the results of testing the hypotheses.
Hypothesis 1. There is no s ig n ifican t d ifference in teachers' 
perceptions of p rin c ip a l's  effectiveness between those princ ipa ls  
ranked 1-5 (Group I )  and those ranked 6-10 (Group 2 ).
This hypothesis was tested separately for each o f the fiv e  
areas of adm inistration, namely, s ta ff-p rin c ip a l re la tions (area I ) ,  
curriculum and instruction (area 2 ) ,  school management (area 3 ) ,  
school-community re lations (area 4 ) ,  and s p iritu a l clim ate (area 5 ). 
Hence there were five  sub-hypotheses, one on each functional area of
adm inistration. Each o f these sub-hypotheses was tested by the
t - te s t  for independent means. Table 32 presents the results of the t -  
tests . The means in each case are based on the responses of 53 
teachers with respect to p rinc ipa ls  in Group 1 and 62 teachers with  
respect to principals in Group 2.
For each of the f iv e  areas, the table shows not only the t -
values, but also the p ro b a b ility  fo r significance, and means fo r
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Groups 1 and 2. A comparison o f the means indicates that Group 1 has 
higher means than Group 2 fo r each of the f iv e  areas. However, only 
two of the fiv e  areas have s ign ifican t results a t the .05 leve l.
These two areas are curriculum and instruction  and s p iritu a l clim ate. 
These are marked with an asterisk in the table 32. Hence, the null 
hypotheses lb and le  are rejected while the null hypotheses la ,  Ic ,  
and Id are retained. These three hypotheses concern the areas of 
s ta ff-p rin c ip a l re la tio n s , school management, and school-community 
re la tions , respective ly .
TABLE 32




M e a „ s S ignificant
Group 1 Group 2
P at .05
la 50.9811 48.8548 1.69 .094 ns
lb 2 48.7547 45.5161 *2.27 .025 s
Ic 3 51.2641 48.9484 1.83 .07 ns
Id A 48.3207 45.9839 1.96 .052 ns
le 5 55.0566 51.8064 *2.32 . 0 2 2 s
Hypothesis 2. There is no s ig n ifican t difference in teachers' 
perceptions o f p r in c ip a l's  effectiveness among the f iv e  functional 
areas fo r both groups.
Table 33 gives the means and standard deviations on a ll  f iv e
areas.
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TABLE 33
MEANS AND STANDARD DEVIATIONS 







In s tr .






S p iritu a l 
Climate
Means 49.83478 47.00870 j 49.06087 47.06087 53.30435
Standard Deviations 5.93318 8.01807 ! 9.72005
i
5.44584 7.79245
To tes t the null hypothesis that these means are not s ig n if i ­
cantly d iffe re n t, one-way analysis o f variance fo r repeated measures 
was used. Table 34 shows the analysis o f variance.
TABLE 34
ANALYSIS OF VARIANCE - HYPOTHESIS 2















1 . 765.50435 34.36 ^  .00005
Error 10157.98261 ! 456
1
22.27628
The F -ra tio  of 34.36, with p -< .00005, indicates that there is 
a s ig n ifican t difference among the means. The null hypothesis is ,  
therefore, rejected. To study the differences between a l l  possible 
pairs o f means, the Newman Keuls procedure was used. Table 35 shows
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TABLE 35
TABLE OF CONTRASTS BETWEEN MEANS 
HYPOTHESIS 2
Means on Areas
Means on i rr  
Areas '
X4 %3 X5
j 47.009 47.061 49.530 49.835 53.304
Xp I ---- — ̂ I 0.052 2.521* 2.826* 6.295*
X4 i 2.469* 2.774* 6.243*




the contrasts between the means
The s ta t is t ic a l ly  s ig n ific a n t differences are marked with an 
asterisk . The table shows that the pairs of means on areas 4 (school- 
community re la tio n s ) and 2 (curriculum and in s tru c tio n ), and on 3 (school 
management) and 1 (s ta ff-p rin c ip a l re la tio n s ) are not s ig n ific a n tly  
d iffe re n t. A ll the other pairs are. The mean on area 5 (s p ir itu a l  
clim ate) is s ig n ific a n tly  higher than a l l  the others. The means on 
areas 1 (s ta ff-p r in c ip a l re la tio n s ) and 3 (school management) are 
each s ig n ific a n tly  higher than the means on areas 2 (curriculum and in ­
struction ) and 4 (school-community re la tio n s ).
Hypothesis 3. There is no s ig n ific a n t differnece in teachers' 
perceptions o f p rin c ip a l's  effectiveness among the five  functional 
areas fo r  principals ranked 1-5 (Group I ) .
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This hypothesis was tested by one-way analysis of variance 
for repeated measures.
Table 36 gives the means and standard deviations on a ll five  
functional areas of adm inistration fo r the teachers who responded in 
respect of Group 1 p rin c ip a ls .
TABLE 36


















Cell Means 50.98113 48.75472
:
i 51.26415 48.32075 55.05660
Standard Deviations 5.75624 5.80088 1 7.12836
i
6.21033 5.23088
To te s t the null hypothesis that these means are not s ig n if­
icantly d iffe re n t, one-way analysis o f variance fo r repeated measures 
was used. Table 37 shows the analysis of variance.
The F -ra tio  of 36.92, with .00005, indicates that there
is a s ig n ifican t d ifference among the means. The null hypothesis is ,  
therefore, rejected.
To study the differences between a ll possible pairs of means, 
the Newman-Keuls procedure was used. Table 38 shows the contrasts 
between the means.
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TABLE 37















T ■ ■ '1 
1 4 379.85472 36.92* ^  .00005




TABLE OF CONTRASTS BETWEEN MEANS
HYPOTHESIS 3
Means on Areas
Means on | 7  
Areas |
_ ^
%i : %3 j %5
I 48.321 48.755 50.981 ! 51.254 | 55.057
X4  ------ 0.434
: ! 
2.660* 1 2.943* } 6.736*
Xg ! ------ 2.226* I 2.509* ! 6.302*




The s ta t is t ic a l ly  s ig n ific a n t differences are marked w ith an 
asterisk . The table shows that the pairs of means on areas 4 (school- 
community re la tio n s ) and 2 (curriculum and in s tru c tio n ), and on I  (s ta f f -  
principal re la tio n s ) and 3 (school management) are not s ig n ific a n tly  
d iffe re n t. A ll the other pairs are. The mean on area 5 (s p ir itu a l
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climate) is s ig n ific a n tly  higher than a l l  the others. The means on 
areas 1 (s ta ff-p rin c ip a l re la tions ) and 3 (school management) are 
each s ig n ific a n tly  higher than the means on areas 2 (curriculum and 
instruction) and 4 (school- community re la tio n s ).
Hypothesis 4. There is no s ig n ifican t d ifference in teachers' 
perceptions of p rin c ip a l's  effectiveness among the f iv e  functional 
areas fo r principals ranked 6-10 (Group 2).
This hypothesis was tested by one-way analysis of variance 
for repeated measures.
Table 39 gives the means and standard deviations on a ll f iv e  
functional areas o f adm inistration for the teachers who responded in 
respect of Group 2 p rinc ipa ls .
TABLE 39
















j S p iritua l 
1 Climate
Cell Means 48.85484 45.51613 45.04839 1 45.98387
!
! 51.80645
Standard Deviations 7.71170 9.30317 11.33170 1
!
6.49714 j 9.23081
To test the null hypothesis that these means are not s ig n if­
icantly d iffe re n t, one-way analysis o f variance fo r repeated measures 
was used. Table 40 shows the analysis of variance.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
39
TABLE 40












P robab ility  
of F
Between
areas 1577.76129 1 ^ 394.44032 12.06* <  .00005
Error 7982.63871 j 244
1
32.71573
The F -ra tio  of 12.06, with p . 0005,  indicates that there is 
a s ig n ifican t difference among the means. The null hypothesis is ,  
therefore, rejected.
To study the differences between a ll possible pairs o f means, 
the Newman-Keu1s procedure was used. Table 41 shows the contrasts 
between the means.
The s ta t is t ic a l ly  s ig n ifican t differences are marked with an 
asterisk. The table shows that the pairs o f means on areas 4 (school- 
community re la tio n s ) and 2  (curriculum and in s tru c tio n ), and on 1 (s ta f f -  
principal re la tio n s ) and 2 (school management) are not s ig n ific a n tly  
d iffe re n t. A ll the other pairs are. The mean on area 5 (s p ir itu a l 
clim ate) is s ig n ific a n tly  higher than a l l  the others. The means on 
areas 1 (s ta ff-p rin c ip a l re la tio n s ) and 3 (school management) are 
each s ig n ific a n tly  higher than the means on areas 2 (curriculum and in ­
struction ) and 4 (school-community re la tio n s ).
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TABLE 41




Variation %2 X4 %3 Xl X5
45.516 45.984 48.048 48.855 51.806
0.468 2.532* 3.339* 6.290*




This chapter has presented an analysis o f data collected by 
a two-part questionnaire on the perceptions of classroom teachers 
concerning the Seventh-day Adventist academy p rin c ip a l's  e ffec­
tiveness in the Lake Union Conference in carrying out fiv e  functional 
areas of adm inistration , namely, s ta ff-p r in c ip a l re la tio n s , curriculum  
and instru ction , school management, school-community re la tio n s , and 
s p iritu a l clim ate.
The chapter then outlined demographic descriptions of the 
sample and gave inform ation on the r e l ia b i l i t y  o f the fiv e  sub-scales 
of the instrument. I t  also presented basic data from the sub-scales 
of the instrument fo r a l l  sub-groups. F in a lly  the chapter provided 
analyses to te s t the hypotheses.
The null hypothesis (Hyp. 1) that there was no s ign ifican t
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difference in teachers' perceptions o f p rin c ip a l’s effectiveness  
between those principals ranked 1-5 (Group 1) and those ranked 
6-10 (Group 2) was accepted, except fo r the functional-adm in istrative  
areas 2 (curriculum and in s tru c tio n ) and 5 (s p ir itu a l c lim ate ).
The null hypothesis (Hyp. 2) that there was no s ig n ific a n t  
difference in teachers' perceptions o f p rin c ip a l's  effectiveness  
among the five  functional areas fo r both groups was re jected .
Further analysis indicated th a t the mean on area 5 (s p ir itu a l climate) 
was s ig n ific a n tly  higher than a l l  the others. The means on areas 1 
(s ta ff-p rin c ip a l re la tio n s ) and 3 (school management) were each 
s ig n ifican tly  higher than the means on areas 2  (curriculum and in ­
struction) and 4 (school-community re la tio n s ). All other differences  
were not s ig n ifican t.
The null hypothesis (Hyp. 3) that there was no s ig n ific a n t  
difference in teachers' perceptions of p rin c ip a l's  effectiveness  
among the five  functional areas fo r principals ranked 1-5 (Group 1) 
was rejected. The mean on area 5 (s p ir itu a l climate) was s ig n if i ­
cantly higher than a ll  the others. The means on areas 1 ( s ta f f  
orincipal re la tions) and 3 (school management) were each s ig n i f i ­
cantly higher than the means on areas 2 (curriculum and instruction ) 
and 4 (school-community re la tions ).. A ll other differences were not 
s ig n ifican t.
The null hypothesis (Hyp. 4) that there was no s ig n ific a n t  
difference in teachers' perceptions o f p rin c ip a l's  effectiveness  
among the five  functional areas fo r principals ranked 6-10 (Group 
2) was rejected. Further analysis showed that the mean on area 5
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[sp iritu a l clim ate) was s ig n ifican tly  higher than a ll  the others.
The means on areas 1 (s ta ff-p rin c ip a l re la tions ) and 3 (school 
management) were each s ig n ifican tly  higher than the means on areas 
2 (curriculum and instruction) and 4 (school-community re la tio n s ). 
All other differences were not s ig n ific a n t.
For a l l  three groups the s ig n ific a n t contrasts between means 
were the same: the mean on area 5 was higher than a l l  the others.
The means on areas 1 and 3 were each higher than those on areas 2 
and 4.
The next chapter summarizes the study and presents conclu­
sions derived from the analysis and evaluation of the data. The 
chapter also includes implications and recommendations for fu rther  
study.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
This chapter is divided into three parts. The f i r s t  part is a 
summary of the whole study presenting the purpose, methodology, and 
findings; the second part presents a discussion o f the findings; and 
the th ird  part presents recommendations to the Lake Union Conference 
and fo r further research.
Summary
The purpose o f th is  study was to id e n tify  the perceptions of 
classroom teachers concerning the Seventh-day Adventist academy 
princ ipa ls ’ effectiveness in the Lake Union Conference in carrying  
out f iv e  functional-adm inistrative areas. These fiv e  areas are 
s ta ff-o rin c ip a l re la tio n s , curriculum and in s tru c tio n , school manage­
ment, school-community  re la tio n s , and s p ir itu a l clim ate.
Methodology
In the Lake Union Conference, there are f iv e  local conferences, 
each with at least one academy. There are ten academies altogether. 
Four hypotheses were developed to d irect the study.
Samp 1e
There were 137 academy teachers in the whole of the Lake 
Union Conference in 1982-83. They were a l l  requested to respond
93
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to  the q u e s tio n n a ire  th a t  was sent to  them.
Questionnaire
A two-part questionnaire used to aather data for the study was 
a modified form of the one o r ig in a lly  designed by José A. Acosta-Ramos 
in 1978 at Lehigh U nivers ity. In addition to the four functional 
areas of adm inistration which Acosta-Ramos id e n tif ie d , a f i f t h  area, 
called sp iritu a l c lim ate, was included fo r teachers to express th e ir  
perceptions o f a p rin c ip a l's  effectiveness with regard to the 
sp iritu a l aspect of his leadership in a Seventh-day Adventist 
academy.
Collection o f Data
On October 19, 1982, the researcher obtained permission from 
the Director of Education in the Lake Union Conference to c o lle c t  
data from the ten academies.
Of the 137 copies o f the questionnaire which were sent out to 
teachers, 115 (or 84% approximately) were returned in usable form by 
January 16, 1983.
Only the second part of the questionnaire was sent to both the 
teachers and the superintendents of schools. All the copies of 
the questionnaire were received from the superintendents by February 
15, 1983.
Analysis of Data
The data were analyzed in two ways; (1) by description  
and (2) by testing  the hypotheses. Teachers' perceptions
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were examined by ranking the questionnaire statements according to 
th e ir  weighted scores in the d iffe re n t categories. On the basis of 
the ranked statements, the five  functional areas of administration  
were also ranked fo r each category to discover how e ffe c tiv e ly  the 
academy principal performed in the school.
To tes t the hypotheses, independent t -te s ts  and analysis of 
variance for repeated measures were used.
Findings
A descriptive analysis of the data was undertaken for each of 
the following categories o f respondents;
a. A ll the teachers.
b. A ll the male teachers.
c. A ll the female teachers.
d. Teachers with master's degrees.
e. Teachers w ith other levels o f education.
f .  Teachers w ith 1-4 years o f teaching experience.
g. Teachers w ith 5-9 years o f teaching experience.
h. Teachers with ten or more years o f teaching experience.
i .  Teachers with less than one year o f teaching experience
in the present school.
j .  Teachers with 1-4 years o f teaching experience in the 
present school.
k. Teachers with 5-8 years o f teaching experience in the 
present school.
1. Teachers w ith more than eight years o f teaching experience
in the present school.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
96
For each category, weighted scores and a rank order were com­
puted by using the responses o f the members composing the category. 
Questionnaire statements fo r each of the five  functional areas o f 
adm inistration were id e n tif ie d . Total weighted scores and mean 
weighted scores were computed. On the basis of these mean weighted 
scores, the five  functional areas were ranked fo r each category of 
teachers.
With the exception of categories (h ), (k ) ,  and (1 ) ,  the rank 
order of the areas in each category was as follows:
Functional Area Rank Order
Spiritual Climate 1
School Management 2
S ta ff-p rin c ip a l Relations 3
Curriculum and Instruction  4
School-Community Relations 5
For category (h) the rank order of the five  areas was as 
follows:
Functional Area Rank Order
School Management 1
School-Community Relations 2
S p iritua l Climate 3
S taff-P rinc ipa l Relations 4
Curriculum and Instruction  5
For categories (k) and (1) the rank order of the f iv e  areas 
was as follows:
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Functional Area Rank Order
Sp iritua l Climate 1
S taff-P rinc ipa l Relations 2
School Management 3
Curriculum and Instruction 4
School-Community Relations 5
In general, the items that appeared most frequently in the 
top ten places of the rank order belonged to the area of s p ir itu a l 
clim ate. The items that appeared most often in the botton ten places 
of the rank order belonged to the area o f school-community re la tio n s .
In addition to the descrip tive analysis , four hypotheses 
which had been developed in the null form were tested for s ta t is t ic a l  
significance.
Hypothesis 1. There is no s ig n ific a n t difference in teachers' 
perceptions of p rinc ipa l's  effectiveness between those principals  
ranked 1-5 (Group 1) and those ranked 5-10 (Group 2 ).
This hypothesis was tested separately fo r each of the f iv e  
areas of adm inistration. Hence there were f iv e  sub-hypotheses, one 
on each functional area of adm inistration. Each o f these sub-hypo­
theses was tested by t-te s ts  fo r independent means.
A comparison of the means indicated that Group I had higher 
means than Group 2 fo r each of the f iv e  areas. However, only two of 
the five  areas had s ig n ifican t results a t the .05 leve l. These two 
areas were curriculum and in tru c tio n , and s p ir itu a l clim ate.
Hypothesis 2. There is no s ig n ific a n t difference in teachers'
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perceptions of p rin c ip a l's  effectiveness among the five  functional 
areas fo r both groups.
Means and standard deviations were computed on a ll  five  func­
tional areas of adm inistration for the to ta l group of respondents.
One-way analysis of variance fo r repeated measures was used. 
The results showed that there was a s ig n ifican t d ifference among the 
means. The null hypothesis was, therefore, rejected.
A Newman-Keuls procedure indicated that the mean on the area 
of s p ir itu a l clim ate was s ig n ific a n tly  higher than a l l  the others.
The means on the areas o f s ta ff-p r in c ip a l relations and school manage­
ment were each s ig n ific a n tly  d iffe re n t from the means on the areas of 
curriculum and instruction  and school-community re la tio n s .
Hypothesis 3. There is no s ig n ifican t difference in teachers' 
perceptions of p rin c ip a l's  effectiveness among the fiv e  functional 
areas fo r principals  ranked 1-5 (Group 1).
Means and standard deviations were computed on a l l  five  
functional areas o f adm inistration. One-way analysis of variance for 
repeated measures was used. The results showed that there was a 
s ig n ifican t d ifference among the means. The null hypothesis was, 
therefore, re jected .
A Newman-Keuls procedure indicated that the mean on the area 
of s p ir itu a l clim ate was s ig n ific a n tly  higher than a l l  the others.
The means on the areas o f s ta ff-p r in c ip a l re lations and school manage­
ment were each s ig n ific a n tly  d iffe re n t from the means on the areas of 
curriculum and instruction  and school-community re la tio n s .
Hypothesis There is no s ig n ifican t d ifference in teachers'
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perceptions o f p rinc ipa l's  effectiveness among the five  functional 
areas for principals ranked 6-10 (Group 2 ).
Means and standard deviations were computed on a l l  f iv e  
functional areas of adm inistration. One-way analysis of variance fo r  
repeated measures was used. The results showed that there was a 
s ig n ific a n t difference among the means. The null hypothesis was, 
therefore , rejected.
A Newman-Keuls procedure indicated that the mean on the area 
of s p ir itu a l climate was s ig n ific a n tly  higher than a ll  the others.
The means on the areas o f s ta ff-p r in c ip a l relations and school manage­
ment r,'ore each s ig n ifican tly  d iffe re n t from the means on the areas o f  
curriculum and instruction and school-community re la tions .
Conclusions
The studies which were reviewed suggest that the perceptions 
of a p rin c ip a l's  effectiveness by the d iffe re n t constituencies, 
especially  the teachers, influence the p rin c ip a l's  ro le . Teachers' 
perceptions of the p rin c ip a l's  behavior can provide feedback for the 
principal to d irect his e ffo rts  toward achieving desired changes in 
his/her behavior. The principal must be aware of the consistency of 
h is /her behavior patterns and h is /her influence on other persons, 
especially  teachers, students, and parents.
The findings suggested the follow ing conclusions:
1. The descriptive analysis of the data showed that there  
was a high degree of consistency in teachers' oerceptions o f the 
p rin c ip a l's  effectiveness in the fiv e  functional areas of
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adm inistration. The testing  of the four hypotheses also confirmed 
differences in the way the various categories of teachers perceived the 
effectiveness o f the principal in the specified areas o f administration.
2. The overa ll results of the study show that many classroom 
teachers in SDA academies in the Lake Union Conference strongly  
agreed that the principal was e ffe c tive  in the area o f s p ir itu a l 
clim ate. They agreed that the principal was a practic ing  Christian  
who showed a positive a ttitu d e  toward the tenets o f the SDA Church.
The principal promoted a s p ir itu a l climate by implementing the SDA 
philosophy of education and objectives in running the school and by 
providing opportunities fo r students to be involved in re lig ious  
a c t iv it ie s .
3. Most o f the teachers also agreed that the principal was 
e ffe c tiv e  in the area of school management. He/she was a f a i r  and 
re lia b le  leader who made decisions which reflected adm inistrative  
knowledge. Agreement was weak, however, on the p r in c ip a l’ s a b il i ty  
to encourage s ta f f  members to make suggestions regarding school rules 
and regulations or to u t i l iz e  the s ta ff 's  s k il ls  a t a maximum.
4. Teachers' responses showed that the p r in c ip a l's  e ffe c tiv e ­
ness was less strong in the area o f s ta ff-p rin c ip a l re la tio n s . The 
principal could be more e ffe c tiv e  in this area by re la tin g  well to the 
fa c u lty , making them feel worthy in th e ir  job, helping each member to 
develop h is /her own in d iv id u a lity  and thus accomplish h is /h er social 
needs.
5. The p rin c ip a l's  effectiveness was re la t iv e ly  weak in the 
area o f curriculum and in s tru ctio n . The principal could enhance
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h is /her effectiveness by being more fa m ilia r  with the instructional 
problems of the teachers and by arranging in -service tra in ing , taking 
into account the professional needs o f h is /her fa c u lty , thus stimu­
la tin g  teachers' in it ia t iv e  and creativeness.
5. The p rin c ip a l's  effectiveness was perceived weakest in 
the area of school-community re la tio n s . The teachers f e l t  that the 
principal could do more by encouraging parents and community members 
to submit ideas regarding the improvement of the school program. The 
principal could improve his/her effectiveness by cooperating with 
c iv ic  and service groups in seeking solutions to problems of mutual 
concern.
7. One category of teachers (those with 5-8 years
of teaching in the present school) switched the rank order of the 
areas of school management and s ta ff-p r in c ip a l re la tio n s . They placed 
the area o f s ta ff-p rin c ip a l re lations second to that of sp iritu a l
clim ate and that of school management th ird .
8 . The most experienced teachers (with ten or more years of
teaching), however, perceived the p rin c ip a l's  effectiveness d if ­
fe re n tly . An analysis of th e ir  responses showed th a t the principal 
was most e ffe c tiv e  in the area o f school management, more effective  
in the area o f school-community re la tio n s , and e ffe c tiv e  in the area 
of s p ir itu a l clim ate. The areas o f s ta ff-p r in c ip a l relations and 
curriculum and instruction were placed la s t in that order.
Recommendations to the Lake Union Conference
The following recommendations may be made to the Lake Union
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Conference on the basis of the proceeding research:
1. Academy principals should attempt to discover how the 
classroom teachers perceive the principals effectiveness and try  to 
enter into some kind of dialogue between themselves and the teachers 
for mutual development in th e ir  re la tions .
2. Principals need to improve as leaders in the area of 
curriculum and instruction .
3. When h iring  principals  to serve in the academies, con­
sideration should be given to the teaching experience o f the candi­
dates in view of th e ir  ro le  as instructional leaders in the schools.
4. When h iring  academy p rinc ipa ls , preference should be 
given to candidates who demonstrate a b il i ty  to lis te n  to others and 
are s k i l lfu l  in human re lations as well as in adm inistrative and 
supervising competencies.
5. Academy principals need to be more out-going in th e ir  
in teraction with parents and other members of the community.
5. Teachers' perceptions of p rinc ipa ls ' effectiveness can be 
used as part of a needs assessment in order to plan a p ractica l and 
e ffe c tive  in-service tra in in g  fo r those academy principals  already  
on the job.
Recommendations for Further Research
1. In order to have a large sample, i t  is recommended that a 
study of a s im ilar nature be undertaken in other SDA academies or 
elementary schools in the continental United States. A large sample 
w ill  enable a researcher to select respondents through the process of 
randomization.
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2. I t  would seem advisable to design a study in which per­
ceptions o f superintendents of schools concerning the academy 
o rin c ip a l's  effectiveness would be compared with classroom teachers' 
perceptions of the effectiveness o f the same SDA academy principals .
3. A fu rther suggested p o s s ib ility  would be to undertake a 
study whose purpose would be to compare princ ipa ls ' perceptions o f 
th e ir  own effectiveness in SDA academies with classroom teachers' 
perceptions o f the effectiveness of the principals in those SDA 
academies.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
APPENDIX A
Cover Letter to the Judges 
Statements on the F ifth  Area of Adm inistration  
Cover Letter to Respondents to Statements 
on the F ifth  Area o f Administration  
Statements on Each Area o f Administration
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3 - 6  G a r l a n d  A p ts  
B e r r i e n  S p r in g s  
: 4 i c h i g a n ,  4 9 1 0 3  
S e p te m b e r  1 9 8 2
G e a r  R e s p o n d e n t ,
I  am d e v e l o p in g  a n  i n s t r u m e n t  f o r  e v a l u a t i n g  t e a c h e r s '  p e r c e p t i o n s  
o f  a  S e v e n t h - d a y  A d v e n t i s t  h ig h  s c h o o l  p r i n c i p a l ' s  e f f e c t i v e n e s s .  
Cn p a g e s  2 a n d  3 t h e r e  i s  a  l i s t  o f  s t a t e m e n t s  to  v n ic h  t e a c n e r s  
c o u ld  r e s p o n d  i n  e x p r e s s i n g  t h e i r  p e r c e p t i o n s  o f  th e  p r i n c i p a l ' s  
e f f e c t i v e n e s s  w i t h  r e g a r d  t o  t h e  s p i r i t u a l  d im e n s io n  o f  h i s / h e r  
l e a d e r s h i p  i n  a  S e v e n t h - d a y  A d v e n t i s t  h ig h  s c h o o l .
G i l l  y o u  p le a s e  d o  me a  f a v o r  b y  i n d i c a t i n g ,  a c c o r d in g  t o  y o u r  
ju d g e m e n t ,  w h e t h e r  e a c h  s t a t e m e n t  i s  a p p r o p r i a t e .  R e a d  e a c h  i t e m  
c a r e f u l l y ,  t h e n  d r a w  a  c i r c l e  a r o u n d  o n e  o f  t h e  t h r e e  a u a c e r o  f o l ­
l o w i n g  i t  t o  show  t h e  d e g r e e  o f  i t s  a p p r o p r i a t e n e s s .  ? he n u m b e rs  
s t a n d  f o r  th e  f o l l o w i n g  r a t i n g s ;
3 -  a p p r o p r i a t e  
2  — u n c e r t a i n  
1 — i n a p p r o p r i a t e  
P le a s e  f e e l  f r e e  t o  s u g g e s t  o n  p a g e  4  a n y  o t h e r  s t a t c c c n t ( s )  w h ic h  
i n  y o u r  o p i n i o n  s h o u ld  he i n c l u d e d  i n  t h e  l i s t .
T h a n k  y o u  f o r  y o u r  a s s i s t a n c e .
■ fo u rs  s i n c e r e l y ,
R '2 '  K a c e le n g a  J
A d a p te d  f r o m  e v a l u a t i v e  C r i t e r i a  f o r  SLA S e c o n d a r y  S c n o o ls
S E L F -S T U D Y  IN S T H U i-IE IÎT
GAD K - 1 2  E d u c a t i o n  C o d e  H o . 5 0 2 0
H o r t h  A m e r ic a n  L i v i s i o n  C o m m is s io n  o n  A c c r e d i t a t i o n  o f  
T h e  B o a r d  o f  R e g e n ts
G e n e r a l  C o n f e r e n c e  G e o a r tm e n t  o f  E d u c a t i o n ,  1 9 3 2 »
p p .  1 8 - 1 9 ,  1 4 7 - 1 4 9 .
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H e a d  e a c n  i t e m  c a r e f u l l y .  Zraw a  c i r c l e  a r o u n d  o n e  o f  th e  t h r e e  
n u c b e r s  f o l l o w i n g  t h e  i t e m ,  t o  sn o w  t h e  a n s w e r  y o u  h a v e  s e l e c t e d ,  
a c c o r d i n g  to  y o u r  ju d g e m e n t .
3 -  a p p r o p r i a t e  
2  -  u n c e r t a i n  
1 -  i n a p p r o p r i a t e
T h e  p r i n c i p a l
1 .  i s  a  s i n c e r e  c o m m it t e d  C h r i s t i a n  3
2 .  p ro m o te s  C h r i s t i a n  e d u c a t i o n  i n  t h e  3
s c h o o l
3 .  p r o v id e s  o p p o r t u n i t y  f o r  t h e  s t u d e n t s  3
t o  b e  i n v o l v e d  i n  r e l i g i o u s  a c t i v i t i e s
4 .  i s  a  S e v e n t h - d a y  A d v e n t i s t  i n  g o o d  a n d  3
r e g u l a r  s t a n d i n g
5 .  a s s u m e s  l e a d e r s h i p  f o r  f a c u l t y  i n v o l v e — 3
m e n t i n  e v a n g e l i s t i c  o u t r e a c h  p ro g r a m s
o f  t h e  c h u r c h
6 .  m akes  p r o v i s i o n  i n  t h e  s c h o o l  p r o g r a m  3
f o r  s p i r i t u a l  e m p h a s is
7 .  h a s  a  C h r i s t i a n  a tm o s p h e r e  a b o u t  h i m / h e r  3
5 .  e n s u r e s  t h a t  t h e  SDA s t a t e m e n t  o f  3
p h i lo s o p h y  a n d  o b j e c t i v e s  a r e  b e i n g  
im p le m e n t e d  i n  t h e  s c h o o l
9 .  i s  kn o w n  i n  t h e  s c h o o l  a s  a  C h r i s t i a n  3
l e a d e r
1 0 .  i s  a  d e e p l y  s p i r i t u a l  p e r s o n  3
1 1 .  w i l l i n g l y  a c c e p t s  a p p o in t m e n t  a s  a  3
c h u r c h  o f f i c e r
1 2 .  s e e k s  c o o p e r a t i o n  f r o m  f a c u l t y  i n  i n c o r p o r a t i n g  3 
t h e  SDA p h i l o s o p h y  s t a t e m e n t  a n d  o b j e c ­
t i v e s  i n  r u n n i n g  t h e  s c h o o l
1 3 .  e n c o u r a g e s  s t u d e n t s  i n  C h r i s t i a n  l i f e s t y l e  3
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Tne princiaai
1 5 .  c o a a i t s  t h e  s c h o o l  t o  :h e  c o m m u n ity  3 2 1
i n  C h r i s t i a n  s e r v i c e
1 6 .  c o n d u c t s  h i m s e l f / h e r s e l f  w i t h  r e s p e c t  3 2 1
a n d  d e c o ru m  a t  c h u r c h  m e e t in g s
1 7 .  a s s u m e s  r e s p o n s i b i l i t y  f o r  s p i r i * u a J .  3 2 1
l e a d e r s h i p  o f  t h e  s c h o o l
1 3 .  d e m o n s t r a t e s  a  p o s i t i v e  a t t i t u d e  t o w a r d s  3 2 1
t h e  t e n e t s  o f  t h e  SDA C h u r c h
1 9 .  p r a y s ,  w h e n e v e r  n e c e s s a r y ,  w i t h  i n d i v i — 3 2 1
d u a l  f a c u l t y
2 0 .  i s  f a m i l i a r  w i t h  t h e  S p i r i t  o f  P r o p h e c y  3 2 1
c o u n s e l  o n  e d u c a t i o n
2 1 .  a r r a n g e s  f o r  a t  l e a s t  o n e  w e e k  o f  p r a y e r  3 2 1
i n  t h e  s c h o o l  p e r  y e a r
2 2 .  b a s e s  h i s / h e r  s c h o o l  l e a d e r s h i p  o n  3 2 1
B i b l i c a l  p r i n c i p l e s
2 3 . f o s t e r s  a  s p i r i t u a l  c l i m a t e  t h r o u g h  3 2 1
i n t e g r a t i o n  o f  SDA p h i l o s o p h y  i n  a l l  
c u r r i c u l a r  a n d  e x t r a c u r r i c u l a r  a c t i v i t i e s
2 4 .  i s  r e c o g n i z e d  i n  t h e  c o m m u n ity  a s  a  3 2 1
C h r i s t i a n  e d u c a t o r
2 5 .  g iv e s  t h e  i m p r e s s i o n  t h a t  r n ,  j n e  3 2 1
c n e r i s h e s  w h a t  h e /s h e  b e l i e v e s
2 b . a p n l i e s  t h e  S o i r i t  o f  P ro o h e o y  g u i d e l i n e s  , 2 1
p e r t a i n i n g  t o  e d u c a t i o n a l  m a t t e r s  i n  t n e  s c h o o l
2 7 .  p r a c t i s e s  h i s / h e r  b e l i e f s  3 2 1
2 5 .  im p le m e n t s  t h e  2D A C h r i s t i a n  p h i l o s o p n y  ; 2 1
o f  e d u c a t i o n  i n  t h e  s c h o o l
2 9 .  c a s  a  o o s i t i v e  a t t i t u d e  t o w a r d s  c h u r c n  l e a d e r s h i p  3 2 1
P le a s e  w r i t e  y o u r  c o m m e n ts  a n d / o r  s u g g e s t i o n s  o n  th e  n e x t  p a g e .  
T h a n k  y o u .
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G- 6  G a r la n d  A p ts  
B e r r i e n  S p r in g s  
M ic h ig a n ,  U 9 1 0 3  
O c t o b e r  1 ,  1 9 8 2
D e a r  M r / I< r s /M is s
I  am d e v e lo p in g  a n  i n s t r u m e n t  f o r  e v a l u a t i n g  t e a c h e r s '  p e r c e p t i o n s  o f  a  S e v e n t h -  
d a y  A d v e n t i s t  h ig h  s c h c o l  (a c a d e m y ) p r i n c i p a l ’ s e f f e c t i v e n e s s .  C n  p a g e s  2 an d  3 
t h e r e  i s  a  l i s t  o f  s t a t e m e n t s  t o  w h ic h  t e a c h e r s  c o u ld  re s p o n d  i n  e x p r e s s in g  t h e i r  
p e r c e p t i o n s  o f  t h e  p r i n c i p a l ' s  e f f e c t i v e n e s s  w i t h  r e g a r d  t o  t h e  s p i r i t u a l  d im e n s io n  
o f  h i s / h e r  l e a d e r s h i p  i n  a  S e v e n t h - d a y  A d v e n t i s t  h ig h  s c h o o l  ( a c a d e m y ) .
Y o u  h a v e  t a u g h t  i n  a  S e v e n t h - d a y  A d v e n t i s t  h ig h  s c h o o l  (a c a d e m y ) b e f o r e .  W i l l  y o u  
p le a s e  e x p r e s s  y o u r  p e r c e p t i o n  o f  y o u r  l a s t  h ig h  s c h o o l  (a c a d e m y ) p r i n c i p a l ' s  
e f f e c t i v e n e s s  w i t h  r e s p e c t  t o  t h e  s p i r i t u a l  d im e n s io n  c f  t h e  s c h o o l  b y  r e s p o n d in g  
t o  t h e  s t a t e m e n t s  l i s t e d  on  p a g e s  2 a n d  3 .  R e a d  e a c h  i t e m  c a r e f u l l y ,  t h e n  d ra w  a  
c i r c l e  a r o u n d  o n e  o f  t h e  f i v e  n u m b ers  f o l l o w i n g  i t  t o  show  t h e  d e g r e e  c f  y o u r  
a g r e e m e n t .  T he n um bers  s t a n d  f o r  t h e  f o l l o w i n g  r a t i n g s :
5 -  s t r o n g l y  a g r e e  
li -  a g r e e  
3 -  u n c e r t a i n  
2 -  d is a g r e e  
1  -  s t r o n g l y  d is a g r e e
I  am m o s t g r a t e f u l  t o  y o u  f o r  y o u r  a s s i s t a n c e .
T o u r s  s i n c e r e l y .
H itc h  Snos K acelen ea






I .  is sincere in h is /her re lations with the facu lty
5. relates well to the facu lty
11. helps the facu lty  members accomplish th e ir  social needs
16. treats the facu lty  members as professionals
21. respects others' points of view
26. has a good sense of humor
31. is courteous, respectfu l, p a tien t, and considerate with the
facu lty
36. makes the facu lty  members feel worthy in th e ir  job
41. supports the facu lty  members in con flic ts  with other super­
visors or administrators
46. encourages the facu lty  to feel free  to discuss th e ir  personal 
or professional problems with him/her
51. shows a favorable and cooperative a ttitu d e  toward the s ta ff
56. helps each member of the facu lty  develop h is /h er own
in d iv id u a lity
Code
Number
Area: Curriculum and Instruction
Statement
The principal
helps teachers feel secure in what they are doing















arranges fo r in -service tra in ing  taking into account the 
professional needs o f h is /her faculty
helps teachers feel free  to develop th e ir  own unique style  
of teaching
maintains the continuing goal of improving the educational 
program without frightening others
provides guidance and counseling to teachers when needed 
knows and understands the instructional problems of teachers 
works with teachers as a team
stimulates and encourages teachers' in i t ia t iv e  and creative­
ness
encourages teachers to p artic ip a te  in the evaluation of the 
instructional accomplishments
takes an individual in te re s t in each teacher, according to 
his/her professional needs
helps teachers organize instructional tasks so that time is 
used a t a maximum







Area : School Management
Statement
The principal
creates a frien d ly  and relaxed working atmosphere
makes decisions which re f le c t  adm inistrative knowledge and 
use of common sense
acts quickly and decisively to make sure that proper student 
d iscip line  is maintained so that the teaching-learning process 
is allowed to function





18. is a re lia b le  administrator
23. maintains consistent behavior
28. organizes the school in a way that u t il iz e s  the s ta f f 's
s k ills  a t a maximum
33. is an objective , im p artia l, and f a i r  adm inistrator
38. is able to in te rp re t and respond e ffe c tiv e ly  to new condi­
tion s , s itu a tio n s , problems, and opportunities , as they 
arriv e
43. understands h is /her authority and resp o n s ib ility
48. encourages s ta ff  members to make suggestions regarding
school rules and regulations
53. shares planning and decision-making with the s ta ff







Area : School-community Relations
Statement
The principal
seeks cooperation from parents and community members in 
solving school problems of mutual concern
assesses community reactions about the educational programs 
and the school organization
promotes mutual tru st between him/her and members of the 
community
creates and maintains a frien d ly  in te rac tio n  between the 
school and members of the community
uses parents and community members in improving school 
envi ronment












The p r in c ip a l
encourages expressions from the community over school- 
related matters
partic ipates and cooperates with c iv ic  and service groups 
in seeking solutions to problems of mutual concern
gives recognition to parents' involvement in school a c t iv it ie s
knows and understands the problems of the community
encourages parents to submit ideas to improve the school 
program and organization
is courteous, p a tie n t, and considerate with parents and 
conmunity members
encourages parents to fee l free to discuss those problems 
pertaining to the school




5. promotes Christian education in the school
10. provides opportunities fo r  the students to be involved in
relig ious a c t iv it ie s
15. makes provision in the school program fo r s p ir itu a l emphasis
20. seeks cooperation from fa cu lty  in incorporating the SDA
philosophy statement and objectives in running the school
25. encourages students in C hristian l ife s ty le
30. conducts h im se lf/h erse lf with respect and decorum at church
meetings
35. demonstrates a pos itive  a ttitu d e  towards the tenets of the 
SDA Church
40. bases h is /her school leadership on B ib lical princip les





45. fosters a sp iritu a l clim ate through in tegration  of SDA
philosophy in a l l  c u rricu la r and ex tracu rricu lar a c t iv it ie s
50. practices h is /her b e lie fs
55. has a positive a ttitu d e  toward church leadership
50. implements the SDA Christian philosophy of education in the
school
These 60 statements covering the f iv e  functional adm inistrative  
areas were randomly d istributed  (every f i f t h  item) throughout the 
questionnaire.
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APPENDIX B
Research Approval Form
Acost a - Ramos' s Item Score to Total 
Score Correlation Analysis 
Two-part Questionnaire.






Ritch Enos Kacelenqa__________________ has satisfactorily defined his/
her research problen. Justified the research, and given evidence of 
having completed a reasonably thorough literature reviev on this subj 
and has presented an acceptable outline of his/her research proposal.
(Advisor) (Date)
TOPIC Classroom Teachers' Perceptions o f Seventh-day Adventist High 
School Principal's Effectiveness in the Lake Union Conference
5-7 The plan for testing the research hypothesis is satisfactory. The 
instrument(s) for collecting the data is appropriate and the 
statistical design for the data is acceptable.
( Advis or )
H^sbarca Coordinator
(Date)
9 ' / 3  -  F  >
(Date)
3-10 The research procedures and schedule are satisfactory and che resea: 
project is planned in harmony with the published ethical standards.
c f (Date) 
(Date)




(Computing Center Academic Coordinator)
C7-/3 ~ S- 7 
(iSte;
Ï concuctea in an academy or/ csnTerence wiinin tde ' ^"  r — *— —.— *—i * f rj » > iiif tnis researcn is (Jo oe de^^
Lake Union, the research topic and instrument require the approval of the Lake 
Union Principals Council or the Lake Union Superintendents Council.
Approved _____________
(Lake Union,.?yinc;inals Council Chmn.
_________________
.Lake Onion Sunerintencents Council Chmn.
(Date)
^ € c O n  d a /* 'y  /ÿt —
Schools open for dhds s t u ^
(Date;






































40-44 65 or more
Highest: earned college degree
 Credit tCMard the High School IVsadter'a
Certificate or Bachelor's Degree, but not 
degree.
 'IVo years college iteachec's Certificate
  ttester's Degree
 Otiier (s) (specify)_______________________
Year last degree was grajited
  Prior to 1950 ____  1965-1969
  1950-1954 ____  1970-1974
  1955-1959 ____  1975-1979
  1960-1964 ____ After 1979
Years of teaching experience, excluding 1982
  0-4 ____  20-24
  5-9 ____  25-29
  10-14 ____  30-34
  15-19 ____ tore than 34

































'Xhe itenia in this questionnaire describe 
typical skills and personal characteristics of 
a high school (acadeny) principal. Please 
indicate the degree of agreement, according 
to your judgment, with wliich tliese items cliorac- 
terize your princii>al.
item;
Printed below is an exaiiyie of a typical
5 - Strongly agee
4 - Agree
3 - Uncertain 
2 - Disagree 
1 - Strongly disagree
tXanole
ihe principal is a nice person 5 ® 3  2 1
In this example, the respondent circled 4 
to indicate that according to his/her judgment 
he/she agrees with the presence of this behavior 
in the sclvool principal. The respondent is free 
to choose any of the five alternatives.
Please circle your response clearly, as 
slxjwn in tlie exanple.
Ihank you.
Head each item carefully. Draw a circle around one 
of tlie five numbers, following tlie item, to stKw tlie answer 
you have selected, according to your judgment.
Strongly
agree'Ilie Principal
1. is sincere in liis/her re­
lations with the faculty
2. helps teachers feel secure in 
what tiiey are doing
3. creates a friendly and relax­
ed working atmosphere
4. seeks cooperation from parents 
and conmunity members in solving 
school problems of mutual con­
cern
5. pranotes Oiristian education in 
the school
6. relates well to tlie faculty 5
7. arranges for in-service training 5
taking into account the profes­
sional needs of his/her faculty
0. makes decisions v4iich reflect 5
administrative knowledge and 
use of conmon sense
9. assesses conmunity reactions 5
about the educational programs 
and tlie school organization
10. provides OHXjrtunities for tlie 5





























11. helps tluâ faculty meniters accaipliah 
their social needs
12. helps teadiers feel free to develop 
their own unique style of teaching
13. acts quickly and decisively to make 
sure that pro[xsr student disci pi hie 
is maintained so that the teaching- 
1earning process is allowed to 
function
14. praiotus mutual trust between him/her 
and maibers of the conmunity
15. makes provision in the scliool program 
for spiritual enphasis
16. treats tlie faculty members as pro­
fessionals
17. maintains the continuing goal of 
Improving the educational program 
witJiout frightening others
18. is a reliable administrator
19 creates and maintains a friendly 
interaction between tlie school 
and members of the conmunity
20. seeks cooperation from faculty In 
incorporating the SDA plUlosophy 
statement and objectives in running 
the school
21. restjccts otliers' points of view
SA SO
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
Ihe principal
SA
25. encourages students in Qiristlan 
lifestyle
5 4 3 2 1
31. is courteous, respectful, patient 
and considerate witii the faculty
32. works witli teacliers as a team
33. is an objective, in%xurtial, and 
fair administrator
34. participates and cooperates with 
civic and service groups in seeking 
solutions to problems of niitual 
concern
SD
22. provides guidance and counseling 5 4 3 2 1
to teachers when needed
23. maintains consistent beliavior 5 4 3 2 1
24. uses parents and conmunity iiembers 5 4 3 2 1
in improving scliool environment
5 4 3 2 1
26. has a good sense of hunor 5 4 3 2 1
27. knows and understands tlie instruc- 5 4 3 2 1
ticnal problems of teachers
28. organizes the school in a way tliat 5 4 3 2 1
utilizes the staff's skills at a
maximum
29. encourages expressions from tlie 5 4 3 2 1
conmunity over school-related
matters
30. conducts himself/herself witli re- 5 4 3 2 1
spect and decorum at church meetings
5 4 3 2 1

























35. demunstratea a positive attitude to­
wards the tenets of the SDA Church
36. nvukes the faculty meinhers feel v/orUiy 
in their job
37. stimulates and enoourayes teachers' 
initiative and creativeness
38. is able to intet%)ret and respond 
effectively to new conditions, situ­
ations, problems, and opportunities, 
as tliey arrive
39. gives recognition to parents' involve­
ment in school activities
40. bases his/her scliool leadership on 
Biblical principles
41. 3 up[Xirts tlie faculty inembers in 
conflicts witJi other supervisors 
or administrators
42. encourages teacliers to participate in 
tlie evaluation of tlie instructional 
acouiipl isliments
43. understands his/her autliority and 
responsibility
44. knows and understands the problems of 
tlie conmunity
45. fosters a spiritual climate through 
integration of SDA philosophy in 












4 3 2 1
4 3 2 1
4 3 2 1
4 3 2 1
4 3 2 1
4 3 2 1
4 3 2 1
4 3 2 1
4 3 2 1
4 3 2 1
4 3 2 1
5 4 3 2 146. encourages tlie faculty to feel
free to discuss their personal or 
professional problems with him/her
47. takes an individual interest in 5 4 3 2 1
each teacher, according to his/her 
professional needs
48. encourages staff members to make 5 4 3 2 1
suggestions regarding scIk o I  rules
and regulations
49. encourages parents to submit ideas 5 4 3 2 1
to improve the school program and 
organization
50. practices his/her beliefs 5 4 3 2 1
51. si lows a favorable and cooperative 5 4 3 2 1 
attitude toward tlie staff
52. helps teachers organize instruc­
tional tasks so that time is used 
at a maximum
5 4 3 2 1
53. shares planning and decision-making 5 4 3 2 1
witli the staff
54. is courteous, patient, and con- 5 4 3 2 1
siderate witli parents and conmunity
members
55. lias a positive attitude toward 
church leadership
56. helps each member of the faculty 
develop his/her own individuality
5 4 3 2 1
5 4 3 2 1
VO
izo
CM rM  CN
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m : :  sc M IS TO TOTAL SCOPl
-  *>*T "11 -t--*-̂   ̂ I —..1—,-  3— ;
I t e n
Tanber M ean
S ta n d a r d
O e v .
" o r r e l a t i o n
C o e f f i c i e n t
1 a . 0 0 .9 7 . 7 8
2 3 . 9 8 .9 9 . 3 6
3 1 . 0 2 .9 2 . 3 1
ii 1 . 0 5 .9 3 . 7 5
5 1 . 0 8 .9 7 . 3 1
6 3 .7 9 1 . 0 1 . 7 2
■7 1 . 0 2 . 9 1 . 7 9
; 3 .3 2 1 . 0 2 . '2
Q 3 . 3 8 1 .  oo . 7 8
1 0 1 . 1 1 .9 9 . 7 0
22 3 .9 7 1 . 0 0 . 7 8
1 2 3 .3 2 .9 3 . 7 9
1 3 1 . 1 9 . 9 0 .3 2
111 1 . 0 2 1 . 0 1 . 3 9
1 5 1 . 0 8 .3 8 .7 7
1 6 a . 0 7 .3 3 .3 2
1 7 1 . 1 2 .3 9 . 3 2
1 8 1 . 0 1 1 . 0 5 ..3 1
1 9 1 . 1 1 . 9 7 . 7 3
2 0 3 . 9 1 .3 8 . 7 9
2 1 a .l2 . 9 1 . 7 5
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I t e r .  S t a n d a r d  C o r r e l a t i o n
'h in b e r  .'a a n  D e v , C o e f f i c i e n t
2 2 -i.C- .97 .36
23 3.97 .96 .31
2 ii 3.79 .91 .30
25 1 . 1 2 .97 .31
2 6 1 . 0 2 1.31 .78
27 3.91 1 . 1 2 .37
23 3.92 .95 .79
29 3.97 1 . 0 0 .32
30 1 . 0 2 .99 .36
31 1 . 1 8 .38 . 6 8
32 1 . 0 1 .92 .76
33 3.92 1 . 0 1 .30
3li 1.13 .92 .32
35 1.23 .37 .79
36 3.93 .91 .71
37 3.93 1.07 .35
39 3.91 1 . 0 8 .39
39 3.93 .96 .77
iiO 3.98 .97 .32
Ù1 1.05 .97 .92
U2 3.99 .95 .36
13 3.91 .96 .31
lid 1.15 .91 .32
15 3.99 .97 .90




16 3.99 .96 .33
17 1.19 .92 .30
^6_________ iu £ 7 __________ ^92____________________ .7 6
Reliability Coefficient 
-Uoha = .98992
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APPENDIX C
Letter from the D irector of Education 
Granting Permission to the Researcher 
to Conduct Research in the Lake Union 
Conference Academies.
Cover Letter from Researcher to Respondents 
Explaining the Purpose of the Research.
Cover Letter from the Director of Education 
to Academy P rincipals .
Cover Letter from the Director of Education 
to Academy Teachers.
Letter from Researcher Reminding Respondents to 
Return Questionnaire.
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I0 0 N F E  R EN EE
L U  1^ P  I I  F \ ill l'H U. U i —c ic c w  y  /  cc t^ î e > c-v*rL ^tJ l'I il iX .li (yp' cLy
October 19, 1982
3 0 X  C  3 E R R I E N  S P  i N  G  S • M t C M J G A N  4  9  T 0  3
•HONC «•••  «*3-A««i
Mr. Ritch E. Kacelenga 
Garland Apartments, G- 6  
Berrien Springs, MI 49103
Dear Mr. Kacelenga:
I am happy to inform you th a t  the questionnaire which you presented fo r  
review by the members of the Educational Management Team met with the 
approval of the educators, and you are now free to move ahead with your 
work.
We wish you the Lord's blessing in this p ro ject.
Sincerely yours.
W. E. Minder 
Director
OFFICE OF EDUCATION 
aa
Encl. Signed approval form
L L : N 0 ' S  N D I A N A  _ A K E  R E G I O N  M i C H : G A N  W I S C O N S I N
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Garland Apt. G-6 
Berrien Springs, MI 49103
November 1, 1982
Dear Mr/I-!s
I write this letter to request /̂our assistance in connection 
with a study I am conducting in SDA academies in the Lake Onion Con­
ference. After teaching overseas in two of our SDA. high schools for 
several years, I came to Andrews Ohiversity to study educational leader­
ship in the Graduate School.
^  dissertation will study the SDA high school, especially with 
regard to its leadership. I need not remind you that at the heart of 
every administration is leadership. Research shows that an organiza­
tion without effective leadership is in trouble, that leaders can make 
or break a group, and that "the difference between a good school and a 
poor school is often the difference between a good and poor principal.
Â good school invariably means strong leadership by the principal” 
(Gonant, 1960).
The purpose of ay study is to identify classrocm teachers' 
perceptions of the SDA high school (acadeny) principal's effectiveness 
in carrying out his/her functional administrative responsibilities in 
and around the school.
Enclosed with this letter is a questionnaire designed to collect 
data for the study. The first part of the instrument cisks for demogra­
phic and professional data without identifying the respondent by name.
The second part consists of statements that describe typical skills and 
personal characteristics of a high school (academy) principal. I should 
be most grateful if you would please take a few minutes of your busy 
'-lTT<a to complété the questionnaire the day you receive it and return it 
right away in the enclosed stamped and self-addressed envelope. I assure 
you that your responses will recev/e the most confidentiail treatment and 
that at the conclusion of the study, the questionnaire will be destroyed.
Once again, may I thank you for your cooperation and for prompt­
ly returning the questionnaire.
Yours sincerely,
R. S. Kacelenga










Enclosed you w il l  find a s u ffic ie n t number of Ritch Kacelanga's 
research questionnaires to supply one to each of your teachers.
You w il l  remember that Mr. Kacelenga's research instrument was 
presented to the principals  a t our Au Sable Administrators Seminar 
and approval was granted at that time fo r him to proceed with this  
research.
As you w il l  notice, I have included a le t te r  along with the 
questionnaires so the teachers w il l  know that the project has 
been approved.
We are requesting you to please be responsible fo r handing these 
questionnaires to your facu lty  at your f i r s t  opportunity. In 
order to maintain c o n fid e n tia lity , teachers w il l  return them 
d irec t to Mr. Kacelenga in the stamped envelopes provided.
Please impress your teachers with the importance of p a rtic ip a ­
tion in order to make the research va lid .
Your cooperation w il l  be appreciated. 
Sincerely yours






Semen Sqnngs. Mkhigan 49103 
'616) 471-4070









Re: Ritch Kacelenqa‘ s Research Study
Mr. Ritch Kacelenga, a doctoral student at Andrews U nivers ity, has 
received permission from the Lake Union Conference Educational 
Management Team to conduct his research in Lake Union academies.
His questionnaire (enclosed) has been approved by th is  group and 
is now being passed on to you.
Please take a few minutes to f i l l  in th is questionnaire. As you 
w ill  note, the information requested is  of a confidentia l nature— 
fo r th is reason a stamped, addressed envelope is enclosed for its  
return d irec t to Mr. Kacelenga. Mr. Kacelenga has been an adminis­
tra to r  in Adventist schools fo r many years, and you may be assured 
that a l l  information w ill  be handled in s t r ic t  confidence.
We are interested in th is study and fee l i t  w il l  provide a useful 
tool fo r improved adm inistration in our secondary schools. Please 








Semen Sonngs. Michigan 49103 
(616) 471-4070
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G-6 Garland Apartments 
Berrien Springs, MI, 49103
December 1, 1982
Dear Mr/Ms
Three weeks ago, I wrote you a letter kindly requesting 
you to respond to a questionnaire which was enclosed together 
with the letter. As I have not heard from you since then, I 
can only assume that your busy schedule has not allowed you 
to complete the questionnaire-
This letter is a further request to you to please fill 
in the questionnaire and send it off by return mail so that it 
reaches me by Wednesday, December 8, the day on which the Fall 
Quarter will close here at Andrews University. Your contribu­
tion is very important for the success of this study. In case 
the first copy of the questionnaire was lost, enclosed please 
find another copy herewith.
Once again I am most grateful to you for your assistance 
and cooperation.
Very Sincerely Yours ,
R. E. Kacelenga
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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